7 7T

AP ELE ¢ LML d 582

R Y A Tr
\

3 A2 EHFL N
b

)

TIMSS F#-4 17 ;
SRR G

Eﬁ) gh‘(dr%

S
HEYRF
H o7 HE =

: Tai_l fr,{:r?‘ 4_;1\ iF pb 1@ ;;T;g% N

DO s A

: NSC 95-2521-S-004-001-
095087 01p296=E07" 31FP
PRI KT E

AR

o
-
o

ﬁ_l fr,{:r?‘ 4 —%L SR :gﬁ;ﬁ:’g}



- ~Y%d BR
R dbit- T RE s\ﬁ*;’% %4 i ¢ (The International Association for the
Evaluation of Education Achievement, [EA) i #%:h T R"Z 55 & 1 8 &K~ %“fj*ufi@’%*‘
# % | (Trends in International Mathematics and Science Study, TIMSS 2003 ) ** 2003
# 2 4 4R 2 &t (Mullis, Martin, Gonzales, & Chrostowski, 2004 ) @ A R & = & 4
4T EEE Y g{§J A gt b oo i e & ke S 169 0 ¥ ¢ K3t OECD K%
Tiok L HE AR ARRC F4 S R Y B R T IO > X2
?ﬁﬁﬁfﬁkﬁoﬁm’*ﬁmim»wﬁéﬂﬁwﬁww—ﬁimﬁﬁﬁﬂ
S rE XA BEFRY HE AL WA s s g frh b o
ﬂw,;iénﬁ%ﬁﬁﬁmm%ﬂ*ﬁﬁﬁibr%*qﬁ‘ﬁﬁﬁ‘JnﬂR? I
B LN TRAFREPN L FF AR e LR {1 4 —Lﬁi@iife
ﬁw:m&%%iﬁ7rjﬁ&J( S35 2004 FALEE S 2 L4 5 2004)
Ra o SHR- B4 PF o R BB SRS o REKE A ik
WgHide > @ P R TR Ak s MBAE | I Q FE Aopt o BRSIEA BEE
FHOF IR - > 83 7 2 B o THY eds ) Upn s s
¥4 b 4 2~ (4ot Wigfield §= Eccles (2000) =n#p ¥ # & #°5% ~ Deci f= Ryan
(1985) ARLATTER IES R 0 et hg i ) BAER AR B el R
CAREF A LA el T AMBET LG RS :xﬁ%%ﬁ!ﬂ ik % o
F,\F"*’UJJ s Rhat A Fq\f‘x—’} ‘?,;,_ ’@ép,uaé‘fssﬁiiébt’ﬁl
F3 - o Iuﬁﬂ :,kq}z\ o B ARE HER FrhEs ¥ TR 5y

\
-m\x-l

ik ty R ”ls\:q}z\lﬁ{,lﬁﬂ HE{eE /‘Tf'r])‘f;lf’“u?
Eogk & BLAR U iﬁéi‘q%{ d 3P ah oy mﬁafﬁ:‘ﬁ_:}fg? S ILfRE 0 FR > AAT Y P
ZERNNUE - SE 3 LN & BA1* TIMSS 2003 ch s B FAL > &7 - B FAA 47

('secondary analysis ) uﬁ*‘ﬁ’if\ RE 4 89 2460 e L fgﬂ T A B F] o X
A N HEF I gtk o

=~

ﬁ%wdmpﬂﬂm’*Piimwwéﬁ<%%ﬁ‘ﬁmé’mm:%%
5 2003 5 R A 0 2000 0 2003 5 % p o 0 19935 FIE B 0 1996 5 44 # 0 1993
1994 ; Cobb, Wood, Yackel, & McNeal, 1992; Deci & Ryan, 1985; Duffy & Jonasses,
1992; Guay, Boggiano, & Vallerand, 2001; Hopkins, McGillicuddy-De Lisi, & De Lisi,
1997; Kim, 2005; Neal, 2004; Richardson, 2003; Timmermans & Van Lieshout, 2003;
Travis & Lord, 2004; Wigfield & Eccles, 1994, 2000; Yuen & Hau, 2006 ) =% 1
o T xR B AR B N R AR N KE 0 3B 2 i
A o R F Y RAELTF 8 L RATEY SRS ‘%‘ﬁ*u%\ o
BOOEL - ERIRALROREEE ) AFETEY ‘“r# #2375 524 (structural
equation modeling, SEM) = =% 3 ¢4 » - BRERY 2 5 5 Y 2458
g ﬂ»‘qfumﬂ;ﬁﬁ—i » FIE LR E 2 B T M R o



ARTE B AT TIMSS 2003 ¥ e BT AL o SR (2 (listwise
deletion ) #1 ,%—;Tﬁd% @ (missing values) 2. kA5 » L 2 TP B4R L | ¢ %
Lz T2 38 Wixpun,);w,{\ér‘mk B TRy g E® Fugg.rwg AL
A AR R D AR F fzpéaﬁﬂx.:;cﬁikmﬁ $RIMIT AP G PE (G4
oA TARRL, S TR B TR, FM‘,J LS
TARGIEEIAG R R FFEARLITE ) WAL RRIFE F o FI o B
A A IRE lfgﬂ\w’ﬁxwrﬂ Ptk A Hcs 33,929 7

AR AFT AR A E AR T2 Hg P’“—‘ﬁ"l"ﬁﬁﬁk\i’k (random
assignment) * ;% > #3929 £ 5 2k A & 2 iF 4k & (calibration sample) BT
# & (validation sample) & ¥ (4o | #77 X 2K A ek ) B F BB

B o=®
1

2 R % (cross-validation ) °

21 R AR (e %)

FA A (pAv) 248 (FA") £ Ak

FHOR A 951 (48.8) 996 (50.2) 1,947 (100)

A 996 (50.3) 986 (49.7) 1,982 (100)

£t 1,947 (49.6) 1,982 (50.4) 3,929 (100)
AF7 7 4 TIMSS 20037 th T RY 82 B % | & T plss=g | T4 &
P340 B 32 3% 22 (TIMSS 2003 Technical Report) (p. 317) #iip > l—’é':f%ﬂ LR =g
RRTOR . L AP ERE R TR SRR E SRR EL TR FA K

o5 A3gd T 10-De TE i Fd g p ¥ 2B T10-(g) 3 p 2 0%
F 0 T10-(h) fefid— L AF R R REPE A p 2 R J?*{Uﬁ?f'u #3410 TE Tt
%% | (constructivist instruction ) - # %38 chip] £ 4p 15 5 F 5 - < 47 0 10-(0)
Wit 7 E -~ T10-G)FE ik, T10-(k)p & SRR " 10-() ke b
EI‘FF’W;%:LM}J'F%‘-—'J ~P10-(m)E pEd e o) 58T R TREFY oS K
(teacher-centered instruction ) A %78 Rl £ dp 4% 5 E TLF ~ ALY 1 T 8-(a)
FHCE e r8-(C)‘\§T S 3 ‘“ﬁ&ﬁﬁ BB R FEE I RE T 8(9E
4 Mg AEEE ) £33 75 Ta 4 5o | (ability beliefs) 77 %78 g £
itk ma%\«ﬁﬂmrMMA%ﬁ*%h’P@ﬁ?%yrwmﬂgagﬁ
#2248 0 175 T#E 8 Y 245 | (mathematics learning interests ) B 7 5 38 cp]
B fh RN L ALY e ORI S HA D F A5 W TR G
LHEFIFYHEHPED TN FEFFETE NP P T RF R
") F R+ HEFFHI N FHNER SBCE | R4 TS 3-SRl ey
( mathematics usefulness ) B & % 38 cip| £ ¥ 3n 1‘;3%—, s T T B P%TEE 7
1% — fhiv 4 ¥ i @ (plausible values ) 1T 57 #c & = %*u _( mathematics achievement )
B R E g iR
rEF AP chEw it /I?c RS R DB 1 AT g e ticd] o



G A AL F1E A 47 (Long, 1983) #3842 0T ¥ 4 R
K70 g (A& X% 2006 #Rak 5 2003 5 Bagozzi & Yi, 1988; Hair, Black,

Babin, Anderson, & Tatham, 2006; Kline, 2005 ) - F FF » Ao B 5 4~ rrinis » &

FrEMNERERAEFERS R PR HEL T 57 kg WK% (tight
replication strategy ) 7 % 2448 Bl w2 (loose replication strategy ) e T_i7/% » Wb iz
% ;Fk' Fent > EL 8 MEFEAFE T (model stability ) 2 &3k °

E &£, & Ey &y

VoYY vy

A 4

Ya||Ys|| Ye|| Y7

FF 7

E, E5 &E¢ &7

Bl &8 % 2 4 4403

=~ %*%é’i’é-%

“d LISREL A5V 78 % » ¥ % I 45 1% (modification index, MI) % 32

E R
%ﬁ*ﬁm@ FZ 8 TSN DR R AR 2 1T o B s
HHEFERApRREE 2ded 2977 > P B RAApTRFE 2ok 3 907 0 2 2R
B R RFEA AL 4 977 c R Fe B BRER L PR ARApE
PESENT O A HA T BREGNVATE e A R g feen £ 2
R BRFESATNE 0 TR MR AR R .



0.64»>|

0.7

0.30»,

0.33 0.43 0.30

vy oy

F1ff

0.60 0.60 0.45 0.65

Yoy Nored

Chi-Square=769.72, df=88, p-value=0.00000, RMSEA=0.063

Bl 2 Bt 2 R Sl 3t

102 RN s o e R A AR E 4

0.54 0.16

0.19
N:#cE ¥
gy 24

0.64

gL hiE S8 ] CEE R feif 247
R WLSY HiE.05 chbg ¥R 769.716 T
B 4pte GFI +27.90 0.953 L8
AGFI < 3+.90 0.927 2
SRMR 1%+ 0.08 0.042 2
RMSEA 05 12T 243~ 05~.08 & 0.063 £
VR fie CFI 4 %+.90 0.977 2



EER S NNFI + 28,90 0.969 L8
#Hijgp  PNFI ARJRAT | AR%F 0.714 &
B dp 1k CN + 2 200 326.050 L8
23 HEEFZBUERpHE -FEEAEELR 2 R HTHOBREFL L
%5 e
RSB B BIE eh
AT A R R %8t sofa
R w LR )
#e
L RE 0.72 0.46
X “rE i Fa g p ¥ 250 0.36
Xofafp e % 0.46
Xyt fa— LAF Rt ATRe > SV 2 T FRATH 0.56
3% J A & 3 0.70 0.45
Xoto 7t Fle i % 0.36
XsH¥ Fr ik 0.29
Xoh & HABcE AL P 0.70
Niat 4 o 0.85 0.65
NEEAL = - 0.67
Yo, AR v i s P ErEE R S 0.57
Y &2 #cg 5 M A FE R 0.70
nzﬁ:ﬁ*f e 0.74 0.42
ARG EEHAD YA EG §e 0.40
YA &G gy L 0.40
Yo' G2 E G erAupd ZEFR 0.51
YA GEP TS I A R A 0.35
LEEEY #E 0.78 0.65
EAR I B8 S-S -4 0.46
Yo' & B F #H 0.84
nAF & g 1.00 1.00
Yo H =+ 4 1.00
F4 R T2 TG RL AR ITEA
EERE HO5S i e o A RS
MFF o WLSy*>  AWLS Yy MFF*  AMFFy  Fj*
(df) (df) (df) (df) %
ERAE K
1553.7028  1625.2001
(176) (176) 815.3270 --- 52.48%




Fetedp ik

1597.7798  1673.6336 48.4335 24.0275
' ' 48 839.3545 48)  52.539
(224) (224) (48) (48) %
p>.05 0> .05

AT EFENET 7 FRE S N aur ﬁ?*»ﬂﬁfﬁﬁg$f%ﬂﬁ
2ARREGEF A o SRS RFRHEF IO B TFALETLE N
AEEIKEIRIGERAF LN AT A i’?ﬁ%—?‘*i&% W5 m FEE
SR REHEST P EBRPEAEIEF OO R O REIL IS ERS
fo 4 e FERf S BKE T o R fﬁ?ﬂ”‘ SRR 4 ] KE
Mot s PHCE F Y BAEE BTl 6 Bk P e S K E A LA
ﬁ&%$gmekakL@EWJ’w@*ﬁﬁ*ﬁ%mﬁmioﬂw “
AFEE - F 242 0 gﬁ}) AL EHEE bR HE Sk E P NE 7 -
TR PP FA > FEE L i T S K F R E“?%i I8 R g 2
(bt o ~ 3 2%l - BEFF Y8BT ) raZ2 kLA ARYFH ARG
ﬁrﬁ%—w'b““f%rv’fr— pTped TR Y & eipls 2 28 & R (3FIFH O 2004)

PooREFY S REZ N AERFFN BRAFR A ENL G o év,j*u%\ b/
p’é? WY S N R RT o HEEFRIGS R T o
J—z , uf:?,tg—», PRI ,z%rs.u\];])_a:] g4 gtgé»‘,i}%\,m'rhdﬂﬂ ’ waﬁ N = 2
?iW%o&fp T LRI RIE N N LRSI T F DR UL e
PR HEFIRIPFE TSI TR I SPRAM M ERNARA- F 2
B 8 BABE BT R DR E 'lﬂ,,_iﬂars ;\-,T%\ MBS RN ]
BT R A2 I F) R Aad A A BB ETE ek SUi iR AL 973k o 1995 Heine 2 Hamamura
(2007 ) #4- 47~ M7 EF18KA 17 (meta analysis) 2 > f % 84 5
B o od2AEe s P ﬁﬁ:ﬂ (self-enhance) M > @ L > ALE R hw p At
3= (self-critical ) o TJ'%” ARET A G 0 pHEAL FETEBETHEQ {
imJ E R FP o § AR F i BT bR ARK - 4 Q7

PEAR R (dol iR TEEMNEE) Bh e (I Bl p e )°
)’jﬁéﬁ-izr (PISA 2003 ¥4k 2 ) (PISA 2003 technical report) #7% > %ii¢ {48
L PEE > RS R RE IR ‘é“l?u Mo BEFEL - RiEw fﬁ{?ﬁ??@ﬂl’\
P AR PRI TR AR FLE e EEFOEY e  ARTELLIR
IR R BRI - 0 T B2 Jaee P o TIMSS 1999 £2 TIMSS 2003 % =t
RIE SR T2 - FEEY O Bl L RS Y RARE T R iy
%A B iR é‘ﬂ’ﬁ B g RARR K o

Bid o MWARRFELBT EL G PO R Nk 20 &
drie G R A P il e uI“’#f%‘rw#fiaT v X R EE thm‘%\'ﬁ*%ﬁL » W
THEFKE N FLN S TREPIRELEN Fancd > { & - Tk o bl4e Cai
(2001) FréHda > FAREFAT Rad > F22ARFIFAFLRE R



{ﬁ%&§$ﬁ%ﬂ%*%%&%ﬁ:Lw@é%ﬁiﬁ§4@’cm§miﬁﬁ
AERAETALHEE R AT ROPRERAEITT > B2 e R A < )
&%@]F‘rmﬂ s AP AR TR o TP T E P|ER ‘k’l§1§§‘lrﬁﬁ]«k,‘iyﬂb41«
MF BRI E o B MRS NI AT A R D EL Y B R
34 4.’\."%3; = ,\,THT;}-A’Fﬁ'o

Fpt o B T KESAHARR- A NEKERY  RAFLE OPE
44 - 1B “”Si;;%?rl?:“q\\}%ﬁmﬁﬁ;éf%\q&z\»ﬁuéﬂmg We ZHEAN A

FEEw DL AP

I~dE+%p

R APy # R FMp ATEFER- F2 & TIMSS2003 chicS 2 RERT 3
W MEAR G B A LR SRR LR R RS
vrg & B TIMSS2003 #c8 2 mi= 1t B 4 @ 2 > RE TR T @46 k2 FFE 4
T AR G 2 R RE D SRR A RARDPFS L TG
AFE AR RSB ARROF RS > FEHR TR e o -
FATARR R rdg 3] HIER P W KT OF R IR AT AR §E -

A %‘t—'!;w;%

A% (2006) BABAHE : SIMPLIS g * - 24 0§ £ &7 o

244 (20045107 9p ) M- EEFFL 2 RABRBE - D Ar & ARE
TR P 4 g c BESF 0 BT RV R o

FAE S Z 447 (2004037 5P ) BY 47 ST 24 AR RIT— R
BAEEHE AT A BB ELL 22 AR ERD LR B KT Ko

REHE S P (2002) HaBMR-H R HBH A F T T2 SRS LR KT

B ER 10 (4) 121-138

HE (2003 KRN EE K D LS HORFRL-RTERIH 151
97-101 -

Makg (2003) p APA D RE S PHERATR2 AR KKLEMFIZFTL - KT
S IEFAY 026 0 85-131

T (2004) KBRS G R EPEY A S KT EAE SN KE - A2 ik
Lo KTAE 0 1258390

Mot (2000) 0 % B S Az B RFBE - FY TR 17 (5) 1546

v 4 (2003)° TIMSS 1999 =% ¢ 5|5 ¥ &7 it FlE & - KT A5 % 72108 -
133-146 -

Fpa (1993) TN K2 ) 2 HFR——d RASHILEZIRERG - R
}EW 553341

FIlE R (1996) shfFrasd ol Bt ¥ %2 B BaEFRE - f#E KT 30 11-17 -

S (1993) 3 F B JAFRMBELFHRNFY KT ML ELF RS -



HF(1994) B BEFRFHRIFELRERRFAL Ry MEELFTHEFEL -

Bagozzi, R. P, & Yi, Y. (1988). On the evaluation of structural equation models.
Academic of Marketing Science, 16, 74-94.

Cai, J. (2001). Improving mathematics learning: Lessons from cross-national studies of
U.S. and Chinese students. Phi Delta Kappan, 82(5), 400-405.

Cobb, P., Wood, T., Yackel, E., & McNeal, B. (1992). Characteristics of classroom
mathematics traditions: An interactional analysis. American Educational Research
Journal, 29(3), 573-604.

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human
behavior. New York: Plenum.

Duffy, T. M., & Jonasses, D. H. (1992). Constructivism: New implications for
instructional technology. In T. M. Duffy & D. H. Jonassen (Eds.), Constructivism
and the technology of instruction: A conversation (pp. 1-16). Hillsdale, NJ:
Lawrence Erlbaum Associate.

Guay, F., Boggiano, A. K., & Vallerand, J. R. (2001). Autonomy support, intrinsic
motivation, and perceived competence: Conceptual and empirical linkages.
Personality and Social Psychology Bulletin, 27(6), 643—650.

Hair, J. F. Jr., Black, W. C., Babin, B. J., Anderson, R. E., & Tatham, R. L. (2006).
Multivariate data analysis (6th ed.). Upper Saddle, NJ: Pearson Prentice Hall.
Heine, S. J., & Hamamura, T. (2007). In search of east Asian self-enhancement.

Personality and Social Psychology Review, 11(1), 1-24.

Hopkins, K. B., McGillicuddy-De Lisi, A. V., & De Lisi, R. (1997). Student gender and
teaching methods as sources of variability in children's computational arithmetic
performance. The Journal of Genetic Psychology, 158(3), 333-346.

Kim, J. S. (2005). The effects of a constructivist teaching approach on student academic
achievement, self-concept, and learning strategies. Asia Pacific Education Review,
6(1), 7-19.

Kline, R. B. (2005). Principles and practice of structural equation modeling (2nd ed.).
New York: Guilford.

Long, J. S. (1983). Confirmatory factor analysis: A preface to LISREL. Beverly Hills,
CA: Sage.

Martin, M., O., Mullis, 1. V. S., & Chrostowski(2004). TIMSS 2003 Technical Report.
Chestnut Hill, MA: Boston College.

Mullis, I. V. S., Martin, M. O., Gonzales, E. J., & Chrostowski, S. J. (2004). TIMSS
2003 international mathematics report: Findings from IEAs Trends in
International Mathematics and Science Study at the fourth and eight grades.
Chestnut Hill, MA: Boston College.

Neal, K. L. (2004). Improving high school mathematics instruction: Using constructivist


http://proquest.umi.com/pqdlink?index=10&did=13471463&SrchMode=3&sid=2&Fmt=4&VInst=PROD&VType=PQD&RQT=309&VName=PQD&TS=1179678017&clientId=17319&aid=2
http://proquest.umi.com/pqdlink?index=10&did=13471463&SrchMode=3&sid=2&Fmt=4&VInst=PROD&VType=PQD&RQT=309&VName=PQD&TS=1179678017&clientId=17319&aid=2
http://proquest.umi.com/pqdlink?index=10&did=13471463&SrchMode=3&sid=2&Fmt=4&VInst=PROD&VType=PQD&RQT=309&VName=PQD&TS=1179678017&clientId=17319&aid=2

pedagogy. ( ERIC Document Reproduction Service No. ED 490511 )

Richardson, V. (2003). Constructivist pedagogy. Teachers College Record, 105(9),
1623-1640.

Timmermans, R. E., & Van Lieshout, E. C. D. M. (2003). Influence of instruction in
mathematics for low performing students on strategy use. European Journal of
Special Needs Education, 18(1), 5-17.

Travis, H., & Lord, T. (2004). Traditional and constructivist teaching techniques:
Comparing two groups of undergraduate nonscience majors in a biology lab.
Journal of College Science Teaching, 34(3), 12-18

Wigfield, A., & Eccles, J. S. (1994). Children’s competence beliefs, achievement values,
and general self-esteem change across elementary and middle school. Journal of
Early Adolescence, 14(2), 107-138.

Wigfield, A., & Eccles, J. S. (2000). Expectancy-value theory of achievement
motivation. Contemporary Educational Psychology, 25, 68-81.

Yuen, K. M., & Hau, K. T. (2006). Constructivist teaching and teacher-centered teaching:
A comparison of students’ learning in a university course. Innovations in
Education and Teaching International, 43(3), 279-290.



