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: More than 4 million students are currently enrolled in

higher education abroad (OECD, 2013). The growing cultural
and linguistic heterogeneity in classroom demographics
poses a great challenge to university teaching and
learning. This 2-year study investigated teaching and
learning practices in classes that enroll a significant
number of Western students at a Taiwanese university
through in-depth interviews with 9 Taiwanese teachers, 14
foreign students, and 31 Taiwanese local students.
Preliminary findings show distinct differences in the
experiences between experienced and less experienced
teachers, general ill-adaptation of foreign students over
the course of their study, and little cultural or academic
impact on Taiwanese students.

foreign students, higher education, internationalization,
English-taught programs, EMI



Challenges and opportunities for teaching and learning in internationalized
university classrooms

BACKGROUND TO THE STUDY

The latest statistic released by the OECD indicates that 4.3 million students were enrolled in
higher education abroad in 2011 (OECD, 2013). With classroom demographics becoming
increasingly heterogeneous, university teachers are faced with the challenge of educating
learners who may embrace different conceptions of learning than their own. The challenge
can be particularly daunting when a teaching context involves students sojourning between
the East and the West, as abundant evidence has indicated that educational beliefs and
practices in these two parts of the world are distinctly different (Chen & Bennett, 2011, Li,
2010). A heterogeneous class population means that students enter the learning context with
“different identities, understandings and habits of meaning-making” (Hyland, 2006). This can
also present a great challenge to students when they are trying to interact with their peers,
especially in contemporary higher education, which stresses collaborative learning. While
most students recognize the benefits of learning in an internationalized environment,
particularly for their own future employability and personal intellectual development, research
concerning interactions between domestic and international students has shown that university
students are inclined to work with those from similar cultural backgrounds for high-stakes
group work (Leask, 2010; Osmond & Roed, 2010). This raises the question of how an
internationalized curriculum, which is warmly embraced and more and more widely practiced
at the institutional level, is being carried out at the micro level of the classroom. In sum, the
teaching staff’s and domestic students’ experiences of university internalization are
intertwined with those of international students, and should be given due attention in
discussions of student mobility.

The direction of student mobility has traditionally been from East to West. However,
the past decade has seen many East Asian countries, including China, Singapore, Japan,
Malaysia and Taiwan, actively and strategically positioning themselves as receiving countries
of international students. Ambitious initiatives have been launched by these countries to
transform themselves from being on the periphery to becoming major players in the
international student market (Li & Zhang 2011). China, in particular, is making high-profile
attempts to attract Western students from prestigious universities in the U.S., the U.K. and
Australia, which it views as one way to demonstrate its “education power” (Sharma, 2012). In
short, growth in the West-to-East migration may be expected in the years to come (Bhandari,
Belyavina & Gutierrez, 2011).

Taiwan’s educational system, its recent educational reforms and aspirations to
internationalize higher education parallel those of its East Asian counterparts (Chou & Ho,
2007; Roberts, Chou, & Ching, 2010). The government is seeking to double its international
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student number by 2014 to reach the level as Japan, Malaysia, Singapore and South Korea in
the foreign-local student ratio (Liu, 2011). Substantial funding has been injected into
scholarship programs and projects for supporting universities to provide English-taught
courses. These courses often enroll both international and domestic students. On the one hand,
they accommodate international students who are not equipped with sufficient Chinese
language abilities to take courses taught in Chinese. On the other hand, the courses provide
opportunities for Taiwanese students to receive content and language integrated instruction,
which is believed to enhance Taiwanese students’ global competitiveness. Although currently,
the international students in Taiwan are mainly from the Asian region, the number of Western
students is steadily growing. Given the aforementioned differences between Eastern and
Western views of education, it could be expected that Western students’ increasing presence
on Taiwanese campuses may pose new challenges to Taiwanese teachers and students.

In a preceding study (Chen, 2014), | investigated international students’ academic
adaption at a Taiwanese university, which found that Western and Hispanic students
encountered a major culture clash in their learning experiences in Taiwan. They experienced
the teaching practices as characterized by a relatively highly insulated curriculum and
strongly controlled pedagogy. According to them, the course content focused on content
knowledge and the teacher’s interpretations of this knowledge, both strongly confined to the
educational context. The course content was then taught to learners through carefully planned
and often inflexible procedures, which prioritized teacher lecturing and highly organized class
interaction. The study concluded that the students did not see this form of teaching practice as
conducive to their learning, as they felt unable to obtain the type of knowledge they deemed
to be particularly valuable. While the study provided important insights into how Taiwanese
teaching practices were experienced by students who came from a different learning culture, it
only shed light on international classrooms in Taiwan from one perspective, that of
international students. To fully understand what happens in Taiwan’s international classrooms,
the perspectives of teachers and domestic students need to be examined. Moreover, half of the
international students in the study were in the first year of their study programs. It is tenable
to say that their experiences and perceptions may change over the course of their study. These
changes should be investigated as they are a crucial element of cross-cultural adaption (Berry,
1990). The present study, therefore, aims to help bridge this gap in the research.

METHOD

Research question

I conducted the study at one of the major host universities for international students in Taiwan
(hereafter, the University). In this study, an “international classroom” or an “international
class” was defined as a course taught in English (also widely known as an
English-as-a-medium-of-instruction, or an EMI course) in which at least 10% of the students
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were non-Asian international students. (The reason why Asian international students were
excluded from the present study was that my previous research found Asian students had little
difficulty adapting to their study in Taiwan thanks to the great similarities between their
previous and current learning environments.) The following research questions anchored the
study:

1) What are Taiwanese teachers’ experiences of teaching an international class?

2) How do international students’ learning experiences change over time?

3) What are Taiwanese students’ learning experiences in international classes?

Participants

Participants were 9 teachers, 14 international students and 31 local Taiwanese students. The
criteria for selecting the teachers were that they were, or had experience of, teaching an
international class at the University, and that they were teaching in the colleges from which
the international students in my prior study (Chen, 2014) were drawn. The teacher participants
recruited were 6 males and 3 females, who were from College of Commerce (n = 4) and
College of Social Sciences (n = 5). Their experiences of teaching international students at the
University ranged from 1 to 14 years. Most of them had experience teaching overseas when
they were teaching assistants in the US or England. Table 1 presents the information about the
teachers.

Table 1. The Taiwanese teachers

Teacher Gender College Experience of Overseas Degree
teaching the courses teaching
(N = semesters)* experience

SS2 M Social Sciences 6 No u.S.
SS4 M Social Sciences 11 No u.S.
SS5 M Social Sciences 28 Yes u.S.
c2” F Commence 5and 6 Yes U.K.
C1 M Commence 3 Yes U.K.
c4” M Commence 1,2,and 3 Yes U.S.
SS1 M Social Sciences 2 Yes u.S.
SR F Social Sciences 1and 3 Yes Singapore
c3” F Commence 1and 2 Yes U.K.

"N refers to the number of semesters in which the participant taught at least one international class at the time
when they were interviewed; The participant was interviewed multiple times.

The criteria for selecting the international students were that they were degree-seeking
students, had provided rich data in the preceding study, and could be more easily accessed
during the duration of the present study. Because the students were recruited for the purpose
of examining the longitudinal changes in their experiences over time, priority was given to
those who were first-year students in their study programs when participating in my previous
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study. The 14 student selected comprised 9 males and 5 females, and their study programs
were commerce (n = 7), social sciences (n = 4), liberal arts (n = 2) and communication (n = 1).
The students were from Central America (n = 7), Europe (n = 5) and North America (n = 2).
Table 2 outlines information about these students. The two fourth-year students, Benjamin
and Richard, were selected because although they were finishing their study programs when |
interviewed them, both of them were able to report their experiences over the course of their
study during the interviews.

Table 2. The international students

Student Gender Home country College Year in program  Number of
when first interviews
interviewed
Lucas M Guatemala Commerce 1 4
Alex M Honduras Social Sciences 1 4
Sophie F Guatemala Commerce 3 2
Laura F Nicaragua Commerce 2 2
William M the U.K. Liberal Arts 2 4
Bruno M Russia Commerce 2 3
Isabel F Guatemala Commerce 1 2
Dylan M Nicaragua Commerce 1 3
Emma F Nicaragua Commerce 1 2
Kelly F the U.S. Social Sciences 1 2
Liam M the Netherlands  Communication 1 2
Thomas M Germany Social Sciences 1 2
Benjamin M Germany. Social Sciences 4 1
Richard M the U.S. Liberal Arts 4 1

The third group of participants was local students. Among the 31 Taiwanese students,
about one third (n = 10) were males and two thirds (n = 21) were females. They were 10
second-year, 3 third-year and 18 fourth-year students. About one third of the students (n = 10)
had taken one course that qualified as an international class, half of them had taken two (n = 8)
or three (n = 7) courses, and the remaining (n = 6) had taken more than 3 such courses. About
two thirds of the students were from the College of Commerce, and the majority of the
students who had taken more than one course reported taking courses offered by the College
of Commerce and the College of Social Sciences, the two colleges from which the teacher
participants were drawn.

Data collection and analysis

Data was collected mainly through individual interviews, supplemented by a short survey and
document review. | conducted all the interviews, using Chinese with local participants and
English with international students. Each interview with the teachers and international



students lasted for about 1 hour, and each interview with local students was between 30 and
40 minutes. All interviews were semi-structured, with the questions being open-ended and
developed based on the research questions and the literature.

As some of the teacher participants had only taught one international class when
interviewed, | invited them for followed-up interviews to examine whether their experiences
and perceptions changed after they accumulated more experience of teaching such classes. As
a result, half of the teachers were interviewed multiple times. They were asked about their
experiences of teaching the courses, including their perceived benefits and challenges; their
interaction with the students; and their observation of student learning in the courses.

Each international student was interviewed 1 to 4 times, depending on their availability.
In the majority of cases, they were interviewed once every year during their course of study at
the University. The total number of interviews with each student depended on the length of
their study program (see Table 2). As most of the interviews were followed-up interviews, |
started each interview by providing the student with a summary of the previous interview and
asked for their feedback. Then the student was asked to compare their current experience with
the prior one.

All local students were interviewed only once. They were asked about their reasons for
taking the courses, and their perceived benefits and challenges in taking those courses. They
were also asked to compare the teaching approaches they encountered in those courses and in
their other courses where there were no international students. Example questions were: “In
terms of the teaching methods, how do the courses differ from your other courses?”, “What
was it like to study with international students?”, and “When doing group work, would you
prefer to work with local or international students?”. All interviews were transcribed verbatim
for analysis.

RESULTS AND DISCUSSION

This section presents and briefly discusses some preliminary results that address the first two
research questions. Data analysis concerning the third question was still in progress at the
time of writing.

Teachers’ experiences

To understand whether each teacher participant perceived their teaching experiences in the
courses as generally positive or negative, in each interview, the teacher was asked whether
they would be willing to teach an English-taught course again. Table 3 presents the results
with demographic information about the teachers. As shown, 5 of them said yes, and 4 said no.
The former attributed their positive evaluation of their experiences to international students’
contributions to class interaction, which according to two of the teachers (SS4, SS5), made
their teaching “enjoyable and rewarding.” On the other hand, those who stated they preferred
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not to teach another international class spoke unfavorably of their overall experiences during
their interviews, with all of them describing the classes as “a burden” and “not worth the
effort” they put in to the teaching. It was revealed in the interviews that this perception was
largely due to the less favorable course evaluation results of these classes compared with the
results of the teachers’ other classes. As one (C3) mentioned, the difference between the
results of the two types of classes could be as great as 20%: “my other classes normally
attracted an average mark of above 90%, but the marks for my international classes were
usually between 70% and 80%. That was ... frustrating, considering the great amount of effort
I needed to make for the classes” (C3-2).

Table 3. Teachers’ responses to the question of whether they would teach another international

class

Teacher Gender College Experience of Overseas Willingness to
teaching the courses teaching teach another

(N = semesters) experience course

SS2 M Social Sciences 6 No Yes

SS4 M Social Sciences 11 No Yes

SS5 M Social Sciences 28 Yes Yes

C1 M Commence 3 Yes Yes

SS1 M Social Sciences 2 Yes Yes

c2” F Commence 5and 6 Yes No

c4” M Commence 1,2, and 3 Yes No

SS3” F Social Sciences 1and 3 Yes No

c3” F Commence 1and 2 Yes No

"N refers to the number of semesters in which the participant taught at least one English-taught course at the time
they were interviewed; The participant was interviewed multiple times.

In terms of the positive side of their experiences, the teachers reported two major benefits
of the courses. The first was they found teaching the courses benefited themselves in terms of
the courses’ providing them with opportunities to sharpening their English language skills.
This was considered a significant benefit by all teacher participants because, they stated,
possessing good English language abilities gave them an advantage professionally in the
globalized world. The second benefit of the courses reported by the teachers was the courses
enhanced local Taiwanese students’ verbal participation in class. As this teacher said,

When | ask questions, there were always responses from international students. | noticed at the beginning
of the semester, some local students seemed a little intimidated and they didn’t know how to react to that.
But I found once they knew international students better, a couple of them, who were quiet before, would try
to share their opinions in class. Although they still weren’t as eloquent as international students, | think

that was good peer learning. (SS4)



Questions in relation to challenges of teaching the courses generated enthusiastic
discussion in all interviews. The teachers’ remarks fell into three categories: challenges
caused by language, by local students and by foreign students. Regarding language, first, the
teachers felt the quality of their teaching was compromised due to language barriers. One
reason mentioned was they tended to give fewer spontaneous examples to elaborate on
difficult concepts in class because it took them time to organize their thoughts in a foreign
language. As a result, as one (C4-2) noted, he often relied on the examples he had prepared
beforehand. The other negative impact caused by the language factor was the reduced
opportunities for experiential learning in the course. Teacher C3 emphasized her belief in the
importance of connecting theory to practice, and her accompanied frustration of implementing
this belief in her international classes. As she explained, “Taiwan is not an English-speaking
country, so it’s almost impossible for me to arrange for my international students to do
projects in companies, which I’m able to do in my other courses” (C3-2).

A further challenge imposed by language was the teachers’ self-identity. Teacher SS3
was particularly bothered by her felt inability to show her students in her international courses
the kind of person she really was. In the following quotes, she talked about changing into a
different person in those classes, and how she would uncharacteristically avoid her
international students outside class:

When my friends heard | had to teach in English, their first reaction was it was a shame because, they said,

my students wouldn’t be able to see the comedian side of me. (SS3-2)

When | hear my international students chatting outside class, | don’t feel | can join them because ... | know
the conversation would get to the point where | don’t know what they are talking about. So I normally say
goodbye to them as soon as the class finishes. Even when taking the elevator, I’ll take the one at the far
end which few students take to avoid embarrassing situations like this. It’s a shame because | wouldn’t do

this to my Taiwanese students. (SS3-2)

The second category of challenges encountered by the teachers related to Taiwanese
students’ criticism of their English in the course evaluation. Although this issue ostensibly
concerns language, | did not classify it as a challenge caused by language as the teachers
unanimously expressed the opinion that the criticism stemmed from Taiwanese students’
unrealistic expectation of teachers’ perfect language abilities in these courses. Several
teachers mentioned they had never received international students’ complaints about their
English, and neither had they had this problem when teaching in English overseas. Despite the
assertive statements, experienced teachers were clearly more able to deal with this student
expectation, while novice teachers still seemed to be affected by it. For example, after
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expressing confidence in his language ability to teach the course, a novice teacher commented,
“but once they dismiss my English abilities, they seem to dismiss my professional capabilities
as well” (C4-2).

In relation to challenges posed by international students, the teachers reported having to
deal with cultural differences in the view of discipline and learning motivation. One teacher
shared a typical observation of the differences between international and Taiwanese students
regarding this challenge,

International students tend to be too laidback about their study. They don’t seem to spend a lot of time
studying.... Also, I found even when they see me have already entered the classroom, they would sometimes
still be sitting at the windowsill. Taiwanese students wouldn’t do this. At least, they would go back to their

seats as soon as they see me walking in. They show you more respect. (C2-1)

Relevant to this theme was the teachers also found international students had great difficulty
adapting to the Taiwanese educational system. A teacher participant (SS-5) who had immense
experience of teaching international students attributed the students’ ill-adaptation to their
perceived inability to adapt to the testing measures. In this illuminating quote, he discussed
how international students’ learning attitudes gradually changed from active to passive after
they realized they could never excel in the course:

Our exams often contain many multiple choice questions because we follow American system and use
standardized tests. This type of test is a great challenge for our international students. And when they don'’t
do well, they complain about the exam system being unfair.... I’ve noticed usually after the mid-term,
many of them start to give up on their study. Their attitudes change. They speak less, and move to sitting at
the back... . It’s sad to see them changing from being so confident and so keen on their study to giving up

after they find it’s hard to excel on the exams. (SS-5)

Changes in international students’ experiences

Before the results regarding the international students’ adaptation at the University are
presented, it should be mentioned at the outset that the South American participants’ remarks
on their past learning experiences back home did not reflect a realistic picture of an average
student’s educational experience there. In the participants’ accounts, those who obtained an
opportunity to study abroad tended to come from a privileged family and had a privileged
education. In fact, many of the South American participants in this study attended their local
American high schools, and as one student put it, they “kind of have the American education”
(Emma, Interview 2). Nevertheless, in spite of their differing experiences compared with most
students in their countries, these participants’ prior educational experiences appeared to be
typical among the South American student sojourners in Taiwan.
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The results indicated there were few changes in the 14 international students’ overall
perceptions of their learning environments. However, several students reported some changes
in their learning behaviors or attitudes, which led to their different degrees of adaptation. This
section provides a selection of examples. It is divided into two parts. The first part reports the
changes that resulted in successful adaption, and the second part presents the changes that
indicated ill-adaption.

Changes that led to adaptation

Changes that contributed to successful adaptation were observed in several students’
experiences, although their degrees of adaptation vary greatly. Due to space considerations,
only two students’ experiences, Isabel’s and Emma’s, will be included in this section.

Isabel’s experience indicated she not only adapted well but also developed a deep
appreciation for the Taiwanese learning culture. In the first year of her study, Isabel’s
observation of the Taiwanese learning and teaching styles was similar to that of the other
participants; that is, the teaching generally followed a transmission model with relatively little
teacher-student interaction. However, in the second year, unlike the other participants, Isabel
expressed an understanding and genuine acceptance of this form of practice. As she recalled,
one of her Taiwanese friends had explained to her they preferred not to speak much in class
because “teachers had a lot of knowledge of the subject that they can teach you, so students
should make the most of the class time by absorbing the information and learning.” Isabel
admitted she did not agree with the friend when she heard it in the first year but she now came
to the realization that constant interaction with the teacher in class is not necessarily
conducive to learning:

Now | see that maybe we were missing the time we have with the professors back home by us as students
always interacting or sharing experiences or sharing information ... now | think about it, maybe we missed
a lot of time, precious time or precious information that the professor could have told us during the class.

We missed that time because we were always asking questions. (Last interview)

Isabel was the only participant that reported having more Taiwanese friends than
international student as close friends. In the following quote, she explained how she was able
to see behind her Taiwanese classmates’ ostensible passiveness and benefit from her
interaction with them:

| think they retract themselves a little bit more if they see foreigners or other students being more
aggressive. But if you ... give them time to talk | think they are not afraid to speak and they have really
good ideas... . If you are just talking, talking, talking and never allow them to ... | think it’s a good, very

good investment of a few more seconds because you can get so much more from them. I've seen some
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amazing ideas coming out of them. I think if you do not allow them the opportunity to speak or if you’re

not interested enough in knowing their comments then you would never know. (Last interview)

What set Isabel apart from the other participants was she felt her values and interests were
more similar to Taiwanese values than the values held by students who shared the same
cultural background with her. She said her Taiwanese friends had commented that she was
“very Taiwanese.” According to her, like Taiwanese students, she also believed the
importance of “being disciplined in class,” and she was “afraid of making mistakes.” She also
appeared to have been affected by the Taiwanese environment to become more reserved in
providing her thoughts in class. As she described,

I think I’ve changed now. I’'m a little bit more reserved now. Back home no one cares about others’
reactions when they speak out. They don’t think about “Oh they’re going to see me this way or that way”
or something like that. Now 1I’m more like | think before | speak. I’m more cautious about things. | think

this is something interesting. But I like it this way now that | think about it.”” (Last interview)

Emma adapted to the Taiwanese learning environment in a very different way from
Isabel. While both shared the experience of becoming more friendly with local students in the
second year of their study, Emma’s relationships with local students did not develop into close
friendship. She commented that her Taiwanese classmates became more open to foreign
students, which made her feel more comfortable studying in the environment by giving an
example of how they would respond to her complaints about the classes in the second year
while they never seemed willing to reveal their feelings in the first year.

Although there was little change in Emma’s perceptions of the learning environment she
experienced throughout the course of her study, she reported developing the skills to excel in
the system. For example, she said she started to use the memorization skill, which
successfully enabled her to achieve good marks in many of the exams. When asked if she was
happy about this change, she unhesitatingly gave a positive response in relation to the exam
outcomes, then adding, “But | mean, it doesn’t really count because | don’t remember it
anymore” (Last interview). She also shared her observation of how other international
students made the same adjustment in their study behaviors:

And | know all the foreign students memorized it in the end. | remember we were all at the student lounge
with our PPTs and then we kept asking the others [questions] and then five minutes later, you would forget
[the answers], and you would say, ‘What was this?” and you could tell, it was hard for us to memorize.
Maybe | understand something better and you understand something better so | can explain it to you and
by explaining it, you can memorize it better. Or at least, you know, when you see the choices [in the

multiple choice questions], you might think of ‘hey, it’s this one’. [Last interview]
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Changes that impeded adaption

The longitudinal interviews indicated the unfamiliar educational system and environment
gradually took its toll on several of the students. For illustration, this section focuses on two
students: Alex and Laura. Compared with the other participants, Alex encountered the greatest
difficulties in his adaption. He came from a different family background than the typical
South American international student at the University. As he stated, his family was frugal,
and he did not have many luxuries in his life. His interviews sent a very strong message that
he had always been a high-achiever throughout his education, and that he had expected his
overseas education to equip him with the ability to seek a career outside his country. Another
unique characteristic of Alex’s experience was he was one of the few international students in
his program. In his first interview, Alex appeared to be very ambitious, disciplined and
self-motivated although seemingly stressed; at the time, he took the difficulties he
experienced in his program as challenges:

I was like | had my rules like 1 wouldn't, | would never go without sleep or study after midnight, that kind

of thing, because it’ not efficient. | mean | would have my homework done the day before and everything.

However, his subsequent three interviews showed his attitudes gradually turned from
persistence into capitulation and despair. The last interview with Alex was imbued with words
such as “disappointed”, “overwhelmed” and “unmotivated”. When describing the change in
his attitudes towards his study in the last two years of his study, he noted it was “a very
confusing time” for him to feel the emotions he had never experienced before. He quoted his
friends commenting he had “lost hope”. The following statement illustrates his loss of
motivation to study:

It was tough for me to go to class. It’s very hard to get out of my house and go sit in class. | felt like | didn’t
want to and then | had a hard time getting things done. | did get them done but I did not have the same,
you know, attitude and motivation as | had the first year. | was like | couldn’t really tell why it changed. |
was so motivated in the first year. | could do so much. I really had done so much. And despite just having

10 credits right now, it is so hard in the last semester. | had a tough time. (Last interview)

Most of the time, Alex seemed reserved in expressing his negative emotions about the
learning environment. Unlike most of the other participants who tended to attribute their
dissatisfaction with their study to external factors, Alex blamed himself:

I guess | was a bit disappointed, yeah, with myself, perhaps, that | don’t feel like that motivated anymore

and yeah it’s very confusing for me. I’m like what am | doing, you know. I really worry about that. What is
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it that I’m getting done here? | mean I’'m getting my degree yeah, but | thought | would get something more

you know. A little bit more experience or something and | have very little to show. (Last interview)

It seemed that emotionally, Alex was torn between two feelings: one was his gratitude for the
scholarship and abundant resources he was given at the University, which he would never get
if he had stayed in his country. This is evidenced by his repeated statement that he “had
everything here.” The other feeling that seemed reluctant to express was his frustration with
the environment not being able to challenge him intellectually. He mentioned that what used
to stimulate him when he was studying in his country were not in place for him in his current
environment. Three possible factors emerged from the interviews. The first was he was alone
most of the time in his academic pursuit at the University:

It’s not my type of environment | guess. I’'m very competitive sometimes, but it’s not useful when | don’t
have collaboration or friendship with my classmates, and | don’t have that here. I’m always by myself so
always alone especially in my program and my major. So it’s not as motivating you know and you’re
always alone. So yeah | can do it. | know | can do it but, it’s just myself. So | do deliver but it’s not the

same motivation.

He explained that with time, he saw less and less of his classmates, which he attributed to the
irreconcilable gap between him and his local classmates, “We’re very different, and for me
it’s very difficult to reconcile those differences. | tried but it’s hard.” Unfortunately, unlike
other international students, Alex did not find comfort in the international student group
although he did hang out with them. On further probing, it was found this was because he
could not find people as driven academically as he was. As he remarked, “I don’t like the
attitude that we just settle down you know, just relax”.

The second factor that demotivated Alex in his learning was he felt no matter how hard
he tried, his academic performances stayed at the same level. He said,

I remember in earlier semesters | would go like ““Yeah 1’m going to get a lot of things done this time,” but
now | saw my grades... | mean | am not bad but those are the marks | cannot go beyond, you know.
Improvement cannot go beyond that point... . So | guess I’m not that bad but | thought I could be better

and yes so after a while 1I’m like no matter what I do it’s still going to be about the same, about the same.

It should be emphasized that Alex said his academic performances had always remained
within the first half of his class, with his best performance of being Number 3 in his class.
Thirdly, the strong boundary between Alex’s study and the outside world bored him. As
he said, the study became “monotonous,” and “there was very little [he] could do outside the
university.” As can be seen in the following quote, towards the end of Alex’s study, he had
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withdrawn from his study and isolated himself from his friends. As he reluctantly admitted, he
was “a little depressed” and the few friends who knew about the situation had to drag him out
of the house and try to make him eat. In the following statement, he narrated an experience of
consulting a doctor about the situation:

Three or four weeks ago | went to see a doctor because my roommate insisted it, but | had no intention of
going. | explained to [the doctor] that sometimes | have this mood swings, sometimes | feel like very
energetic, sometimes | feel very low, sometimes | just stay there ... for days you know three days, four days.
She said well you’re about to leave, so I’m not going to give you medication except some vitamins but

maybe you need some mood stabilizer. And | was like maybe. | really don’t want to take any pills.

Despite the ordeal Alex underwent in his study sojourn, he said compared with his peers
who stayed at home, he still felt the experience benefited him in some ways,

I went abroad, | learned a lot. | did learn a lot. So | was thinking | do have my academic formation. I
did study. I did learn a lot now I look back. And I also learned a lot of you know life lessons,
practical experience. |1 know how to live by myself now. | know how to budget and control my
expenses, etcetera, etcetera. | travelled a lot and I’m probably very different from the person |
would’ve been if | had stayed back home. So I think in a lot of regards this experience really helped.

So we’ll see about how when | get back home but I’m sure it has.

The second example of ill-adaption to be discussed in the remainder of this section is
Laura’s experience. Like Alex, Laura was ambitious, and stated she was a high-achiever in her
prior study back home. Their interviews revealed they were not satisfied with their study at
the University. However, while Alex’s emotional reaction to his experience was sadness,
Laura’s reaction was exasperation. Both appeared to give up trying to cope in the end. Laura’s
way of dealing with her frustration with her study was that she “stopped caring as much.” She
argued it did not mean she became indifferent to her surroundings, but she ceased aspiring to
be the best academically:

You can't let failure get to you and keep you down. You have to be stronger than that and just keep on going
and keep on going, but not keep on going just to try to be the best. It’s ... about not staying down and
letting your spirit go down and when | was in freshman year, | let it go down all the way. | was very sad
because it was just not working and I didn’t know why it wasn’t working because | had always done my

best. (Last interview)

Nevertheless, Laura’s description of her life indicated a touch of indifference, which later
became clear was due to her self-preservation among her Latin American peers, whom she
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hung out with. In her experience, the Latin American students she met at the University were
overly competitive in their academic performances, which made her feel *judged,”
“uncomfortable”, and unable to trust people. Consequently, she became “very protective” and
went into a “stage of somewhat isolation” in the second half of the junior year, which lasted
for the rest of her sojourn.

As for her relationship with local students, she said she had none. Similar to Alex, she
felt there was a gap that she could never cross:

There was never a bond, and there was never closeness. There was always a barrier. Sure they are going to
tell you ... you are nice, you are so adorable, and they are going to be in your Facebook or whatever, and
everything is so happy and perfect but at the end of the day, am | ever going to have a conversation with
this person that’s going to have any value like personal or philosophical or about life existential, anything,

no, | won’t. (Last interview)

She admitted she did not make great effort to involve herself in the Taiwanese local life,
which she noticed some international students would do. In the following quote, she gave the
reason why she chose not to do so, especially in the second half of her study:

I see other people who really get involved and I think that is okay... . | wish I could do it, but then | know
that | can’t because | know that some things are going to frustrate me and | am not gonna tolerate it, so |
was just like 1 gave up. I gave up a little. | give on people and | gave us internationals and Taiwanese,

everything, | gave up because | don’t want to be bothered anymore. (Last interview)

In fact, she questioned whether international students’ interest in the local culture was a form
of “defense mechanism” since they did not obtain what they expected to gain in their study.

In contrast to her disappointing social relationships, Laura said she felt she had adapted
to the learning environment: “The regrets | have are about the people | deal with, which |
cannot control, but | don’t have regrets about stuff that | could control.” She meant she was
able to adjust her study behaviors to meet the requirements. This is despite the fact that she
considered the changes she made in order to improve her grades “counterproductive” and that
she insisted she did not like the “mindset” behind the changes, as shown in the following
statement. Rather than spending time reading the entire book and trying to understand it in the
freshman year, in the fourth year:

I found practice tests, | found homework of other schools and | did them and | practiced, and I did better
and that’s because | went outside my usual preference of school work to look for other resources, and | put
more effort into trying to figure out what they were going to ask me in the exam. | do not like that because

it’s kind of counterproductive to only think about the results and think about what they are going to ask you

14



instead of just knowing everything well. (Last interview)

This, she said, she saw Taiwanese did and learned from them.

Against the backdrop of her ill-adaptation, Laura acknowledged in the junior and senior
years, she had more freedom to choose courses, and had taken good elective courses, in which
she felt intellectually challenged and inspired by the professors. She described one of these
professors as follows:

He was experienced in that area. He was teaching something he knew and had experienced for a long time.
He didn’t need slides. He didn’t need a book. He was just talking and when he talked, it made sense and

when he talked, it was relatable and inspiring.

Unfortunately, it appeared having such inspiring classes in the last year of her study was too
late to rekindle her passion about her academic pursuit. She admitted even though she knew
the classes were excellent, she still had difficulty waking up in the morning to attend the
classes, hence not benefiting as much as she should have from them. As she noted, it was
because she had been acclimatized to the mentality that attending classes did not help her
learn better as well as an accompanied lifestyle developed over the first two years, although
she added, “It was me, that was me, that was my fault. That was completely my fault and | see
it now.”

CONCLUSION

A number of preliminary findings can be drawn from the preceding discussion about
Taiwanese teachers’ and international students’ experiences in international classrooms. First,
the teachers considered teaching the classes benefited their own professional development and
local Taiwanese students’ class participation. However, the benefits for international students
were not addressed by the teachers. Secondly, whereas the international students reported
adapting to their teachers’ instructional approaches as their main challenge, the teachers were
more concerned about international students’ learning attitudes and language issues. When
teaching methods were mentioned as a challenge, the teachers were often referring to a lack of
resources from the industries to facilitate teaching (for example, there were few
English-speaking companies where students could conduct projects), or the great diversity in
international students’ disciplinary backgrounds and differing levels of prior professional
knowledge.

In terms of language issues, interestingly, it appeared to be local students, rather than
international students, that triggered some teachers’ self-consciousness about their language
proficiency. It was revealed through the teacher interviews that Taiwanese students’ criticism
of their teachers’ English abilities contributed to the relatively unsatisfactory course
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evaluation results. While experienced teachers were assertive in their view that students’
expectation of their teachers to speak English without a foreign (Taiwanese) accent or
mistakes was unrealistic, novice teachers seemed frustrated by the expectation. Given that
course evaluation results were used as a main criterion for assessing teaching performances at
the University, it is not surprising that unsatisfactory course evaluation results made teachers
reluctant to continue to offer such courses. Note that Taiwanese students’ opinions of the
courses determined the evaluation results since they often outnumbered international students
in the classes; also, international students tended not to participate in the evaluation as there
was no incentive for them to do so. Another significant consequence of this phenomenon is
international students’ views of the courses and their needs remained unheard. To improve
teaching and learning experiences in international classes, this study suggests, as the first step,
the University adopt a tailored-made teaching evaluation method for these courses. In
addition, it is advised the University establish selection and reward measures to encourage
willing teachers to teach these courses rather than requiring novice teachers to teach them.

Finally, most of the international students in this study did not report major changes in
their perceptions or experiences over time, with many of them simply finding their own ways
to cope with the learning environment. The few students who experienced changes that
contributed to their successful adaption were those who took the initiative in establishing
relationships with their local classmates, whether it was because they could identify with the
learning culture, thereby being able to relate to the people, or because they had a strong
interest in learning the language. On the other hand, those who reported negative changes in
their attitudes or behaviors, which appeared to encumber their adaption, tended to be those
frustrated in both social and academic domains.

REFERENCES

Berry, J. W. (1990). Psychology of acculturation: Understanding individuals moving between
cultures. In R. W. Brislin (Ed.), Applied cross-cultural psychology. Newbury Park,
Calif.: Sage Publications.

Bhandari, R., Belyavina, R., & Gutierrez, R. (Eds.). (2011). Student mobility and the
internationalization of higher education: national policies and strategies from six world
regions New York: Institute of International Education.

Chen, R.T.-H., & Bennett, S. (2012). When Chinese learners meet constructivist pedagogy
online. Higher Education, 64(5), 677-691.

Chou, C.P., & Ho, A.-H. (2007). Schooling in Taiwan. In G. A. Postiglione & J. Tan (Eds.),
Going to school in East Asia (pp. 344-377).

16



Hyland, K. (2006). English for academic purposes: An advanced resource book. New York:
Routledge.

Leask, B. (2010). ‘Beside Me Is an Empty Chair’: The student experience of
internationalization. In E. Jones (Ed.), Internationalisation and the student voice:
Higher education perspectives (pp. 3-17). New York: Routledge.

Li, J. (2010). Learning to self-perfect: Chinese beliefs about learning. In C. K. K. Chan & N.
Rao (Eds.), Revisiting the Chinese learner: Changing contexts, changing education (pp.
35-69). Dordrecht: Springer Netherlands.

Li, M., & Zhang, Y. (2011). Two-way flows of higher education students in Mainland China
in a global market: Trends, characteristics and problems. In S. Marginson, S. Kaur & E.
Sawir (Eds.), Higher education in the Asia-Pacific: Strategic responses to globalization
(pp. 309-327). Dordrecht: Springer Netherlands.

Liu, K. (May 26, 2011). Taiwan’s Cabinet OKs higher education development plan. Taiwan
Today. Retrieved from http://www.taiwantoday.tw/ct.asp?xItem=165600&ctNode=445

OECD. (2011). How many students study abroad and where do they go? In Education at a
Glance 2013: Highlights, OECD Publishing.
http://dx.doi.org/10.1787/eag_highlights-2013-en

Osmond, J., & Roed, J. (2010). Sometimes It Means More Work...: Student Perceptions of
Group Work in a Mixed Cultural Setting In E. Jones (Ed.), Internationalisation and the
student voice: Higher education perspectives (pp. 113-124). New York: Routledge.

Roberts, A., Chou, P., & Ching, G. (2010). Contemporary trends in East Asian higher
education: Dispositions of international students in a Taiwan university. Higher
Education, 59(2), 149-166.

Sharma, Y. (August 14, 2012). Foreign students are part of ‘soft power’, but targets are
ambitious. University World News, Issue N0:235. Retrieved from
http://www.universityworldnews.com/article.php?story=20120814135723490

17



ﬁlgﬂgﬁrﬂ“y%ﬁ?;‘ﬁyiﬁ—r 4R W‘%?Wgﬁ»»%&s}ﬁ%

pg 103+ 3% 21p

i R NSC 102-2410-H-004 -205 -MY?2

PELE | CERIARCLREE PREPG

HE AR . LS5 A SRR SRS & (&
LA o
e 2 A

. 103 &3 17 p - . EHEE R
ZEEFR =R
g 103& 3% 20 ¢ LR

(¢ 2)2014 & L ~FERT € £ ¢
gk A (% =~ )2014 Asia-Pacific Association for International Education
(APAIE 2014) Conference and Exhibition

(FR)R MW AF I EF20r) FARATE L PBRSR
(% < ) Going to university in Asia: A case study of Anglo and Hispanic
students

CERE
3P

-~ S g REE
FERDL TRERT € (APAIE)# ¢ d s B+ 2 #7< 3’; e A PEed 2t i APAIE
LR ES S AP &*ﬁﬂﬁ“%ﬁé#ﬁ’% APAIE )ﬁz%a%t’ < + & 1 Gordon
Cheung o friyeant e o B A > iR Y 4 < § & Yong-goo Lee ik
oh o om L RALE K BanKi-moon k2 2 HORARE R 4 T g g A Tfed
ﬁci F{UNESCAP, EAST and North-East Asia Office) 2 ix Dr. Kilaparti Ramakrishna i~
28 €t eie @YY Ban Ki-moon o3 £ 3 kT A8 O] R R)d X R
?L;f HEES L P AL EARREGS § o s Wik S EE Y ﬁ'Li‘—1§m’ >ER
Y ‘k'\.%gbqu 5, QA e ns—‘[:;rsﬂ BEFERY IR P 28y 5 o
g #3?‘%' |8/ iF7 - BLw kg APAIE - E# el B B Y & 427 20115&*“ SAEF ey

oo R 180 % &7 APAIE £l44 > 58 B~ & Doo-Hee Lee ##: cimsd ﬁ
#HY st APAIE = = endgd o s & o1 4 APAIE €. 2004 # = = pFid 5 13 == f F
?B?L%O&@ﬂﬁﬁ°

v ANH %i;@_"ﬁ&‘ s B4 A ggiqlz T S 5-3 1[};5%_5,\ = B H= B
S'Ef:f FR R E K I ER K- FRAP =R RH L ,,»kmfﬁqéﬁ P
ek o BHEAF L BASFER LD 0 LD B - B F 24 2 (regional
reports) » f FE_ S A E ROF HEELIRIT c AenF AL B A S KEF AT
—*‘Ff e # 4 (Mobility of Students, Educators and Researchers)ﬂ,% Az hend BT
o kg R v A B Griffith A FenF K g4 o p PR RS2
BRAEFTEOE TR BREN A §ﬂké/éﬁf;‘h%€xfg AL kAR g e E A a4
AT R W mFL 2% Wwwri 2 Foep? 4F o
AgL R QESHEACEFPFL R U 0 LARLEFHLRR S
F Mo R £ BRI - B o R R4 0§ Dro Hans Pohl & - B uET
(language) » ¥ % (region) » At # (economy)Z B M= B o w KPP E R'E 2R D
SR B RE ] RRRE PF RN RPN o ARIER Y o 8RR 0 E -
BRI o REILhE BN > F L /)‘1" - T F BT LA JE A



AR AERRE NGRS LA RS- BRE KGR e A
REG o ? o BRI ARR L FH e o A BT - P AN PR LORNE Y
FHPER 0 NPT o Fhe2 (5 NET - BRI A A WIR

# ¢ R Deakin + & t 4 17 ¢ Global Citizenship program # 4 7 %5 4 - 2 s e
e d o N R FURY AR M FRFRGRG M= 2P ARk < & (Fukuoka
Umversﬂy)m;iﬁ Wl p s S EESHEY R B ImF, 2 B T T R - AT
LTWBFIEE AV B g hp A= §ﬁ§ 2 ETE g GREN mIi‘f“ M ¥ E%f’?"
;ﬁ 2R AT B eng 4 5 407 e oo ¥ b @ in < B (Meiji University) s 8 3 R

%31 2 p A~ Global 30 PrOJect B iE Qg PG g AT RS T 5 3 A g-hm?ﬁ:ﬁé«ﬁ% F%J}'Z\“‘:ﬂt

*ﬁ dOTE R EAOE MR A ARFEFREZEYT R DI B

- ~gesE

A g o A%E’nxﬁxﬁgamswﬁ;ﬁwk,%:agawp;$

R20ho B BE AR ROEEENAGE FOREM L ARLEAAFT > ERL

? RAF PSS f}uj{zr”,}_:,b’if%)‘gb.ﬁ}lﬁ‘&
7\,

3

B RPAp A PR LRI % 5 IR A i > k- ko LR
BEEFIPNFRERRKE - A=? = | ﬁ?ﬁ?wk’ﬁé R
RFSES > pARAZ T 3 F B chfss o w4 » ¢ 2§ Gordon Cheung 4%+ ¢
R wj&%’l BAPRFTAFE LA PRAPLEFRERY A LEFT A A
;‘mé , 1&,&%@;.: Ao B :»\‘.E] iE- B NpayrE ;'Liﬁﬁﬁ R SEEAD o
-0 N FS FRAet > F] L AR FIRF S B év"’%i‘k’ (VK 7‘;% TR o IF g
g4¢2% e i gk iﬂr%éﬁ’ﬁm«m1k0w4’ﬁﬁﬁw«ﬂ
Al R R FERROEL DAL FARF A0 RFp RELT MRS DL
BRI EE R - e d 0 SRR R HCT P PSS WA O
RIF A BBEL Gt R E - o TR %4m%zw**ﬂwbw£ﬂm
s OB @»m{q»\uéﬁ L A BB AT T G S R B
EAGRAMOFT ] Ak c APEBRI|PL X EREVAENF IR PFETHF L 0 A
FIG o e AHY AR K APAIE " 5 ‘ﬁr’v’ﬂ“ [ ‘Jﬂ?'rfg:“ fire 38y K ¥ g ¥ APAIE
ErF B ES L E R w«@iﬂmr“iﬁmﬁﬁﬂ Rzt g yi;%é;iiﬂ"’
AR SEeBERANE APAIE LB RE R Mgk~ WL & pﬁi‘i&% B
SR B LLE A UHE AR BRSO e 2

£
#&f‘rﬁﬁaj}(ﬁ\7|/£‘§\'£'&f’lf’°ﬂ\ g
._l
=

)

Z - wmv AR

Asian countries’ continuous efforts to transform themselves from being sending to
receiving countries of international students have led to a steady increase in the number
of international students in the Asia-Pacific region. Currently, discussions about
international education in the region have focused on the macro and meso levels, such as
national policies and university strategic plans, whilst the micro level of classroom
practices has received relatively little attention. This paper, therefore, addresses one
dimension of classroom practices in relation to internationalization: international
students’ perspectives on, and their adaption to, Asian teaching practices.

The paper first presents findings from a study investigating non-Asian international
students’ perceptions of the teaching practices they encountered at a university in Taiwan.
Based on interview data collected from 22 Anglo and Hispanic students, the study found
that despite the university’s initiatives to foster less traditional teaching approaches, a
transmission model of instruction still dominated classroom practices. It was also found



that the participants were ill-adapted to this form of teaching practice. However, since
adaption is a process, a follow-up, longitudinal study involving half of the participants is
currently being undertaken to examine whether and how the students’ views change over
time. Preliminary data from the study indicates limited change in the students’
perceptions of the teaching practices, although several students have been found to be
more able to cope with the learning environment than when they were first interviewed in
the predecessor study. More detailed results will be available for report at the conference.
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More than 4 million students are currently enrolled in higher education abroad (OECD,
2013). The growing cultural and linguistic heterogeneity in classroom demographics poses a
great challenge to university teaching and learning. This 2-year study investigated teaching
and learning practices in classes that enrol a significant number of Western students at a
Taiwanese university. Through in-depth interviews with 8 Taiwanese teachers, 22 Anglo
and Hispanic students, and 33 Taiwanese local students, the study explored the teachers’
pedagogical beliefs, the educational dispositions of both the foreign and local students, and
how the three parties involved negotiated the international academic environment.
Preliminary findings show differences in the teachers’ experiences. In addition, the Anglo
and Hispanic students were found to be generally ill-adapted to the teaching practices due to
a clash between the educational cultures they had experienced in their home countries and
those they experienced at the Taiwanese university. Some even reported experiencing
negative psychological effects. Finally, the experience of being in an international classroom
appeared to have little impact on Taiwanese local students.

POEREATE L BB T EY ) 5@ R R RS o e
SRR SR ) TR S EL R EN R L e

A
Conference program: "What Counts as Learning? Big Data, Little Data, Evidence &
Assessment”



PP 4 g 2 SR T A

p #:2015/10/05

PR

PE O AERIRE LRSS PRI

FEFAFA B

% % 102-2410-H-004-205-MY2 S PAER ATs HE

AFF SRR TH




102 A LA 5777 & % § 4

PEAFEL IR

33 %%l 0 102-2410-H-004-205-MY2

Ph R ERIRAE LR PRAE

£ i Rir (i wm
X & IFp TR S [FHRES |2 ET | g - J;j?f%;;i;
B (R 1 (ZRF[RTRA L T2
RS S DREE-LE SN A “E...®)
B~ 0 1] 100%
N FAE AR A/ BEIR 4 2 2[ 100% fa
it g~ 0 0 100%
%3 0 0 100% |#%/#*
o ¢ B 0 o] oox |
-, © JEE L #He 0 0 100%
cinn 0 ol 100% | =
1 4 0 0| 1005 | +=
AL 2 0 0 100%
gpazid x4 (L2 0 0 100% -
(ABEH) [Erimgs 0 ol 100% -
L oizesm 0 0 100%
B~ 0 2 100%
N FAL AR A/ BEIR 4 0 0f 100% fa
Bt g e 9 ol 1004
%3 0 0 100% |#%/*
R R 0 o] oox |
- © JEE L #He 0 0 100%
pinn 0 o 100% | ¢
1 4 0 0| 1005 | +=
AL 2 0 0 100%
gpgaaly 44 (LA 0 0f 100% -
(PR [Eimgg 0 ol 100% -
L oizesm 0 0 100%
Hop a5 &

(m2NEitiE2
S L= e i
CEEER CEER
HEE ST AR
R 2 o e
AE g B2 B4y
PRERIE T
FAGEE ] o)




X %5 P g kA= R

Bl L (z Frradl) 0

2 HA/ Ho e 0
By [T 5% it ki1 B 0
st 0
z AR e 0
B |7/ ey 0
W CETRr 0
0

FEAEREZ 22 (BRE) &k




PRI A LIE T E S 22 4

%ﬁp;m;ﬁ@?éw%ﬁa~éﬁﬁﬂﬁﬂ%ﬁ L= %2 s st
ﬁ(ﬁ$%+é%wﬂa~mﬁxw%@~%§*ﬁ HE BT att) ~ ZF Qg
ERFMDIFLAY R ARFRAELFHBER  F- FFEFR o
L M F e Ry R AR - E 2 P BRIt FEER
Wi~
[JxE=p % (G > 100F % ')
[]5 % 2 px
DW& A O
[]# = & 7]
ELE
2. Rk h AR R IR

%Q:D“%$[j%%$i?ﬁ%.fﬁa &
] &E® LY 57 HE

#@? (e s#& [1is34¢ HE

Huw o (21005 2 2)

EARFETEHFLAAEREFAERT 0 AN

1. Chen, R. (2015). Teaching and Learnlng in the International

Classroom. Paper presented at the 22nd International Conference on

Learning, Madrid, Spain.

2. Chen, R. (2014). Going to university in Asia: A case study of

Anglo and Hispanic students. Paper presented at 2014 Asia-Pacific

Association for International Education Conference (APAIE), Seoul,

Korea.
RE S

ik B R PAIAT AL BB E S
(HEBAt S5 TR L2 A& B EBE
500% % *2)
AETEFCPHEIRFEDL CFHAF X MEFTS S 2 DFFA LRE
AR REF g% - P”ﬁ%frfﬁﬁ&ﬂ<§wmﬁmﬁﬁyiﬂﬁ
N p?BW§$ﬁaWW“mBWW¢wﬁ LR ERITREST 2
AR+ ?WXm%&%%ﬁuﬁi£ﬁ§i@%@i ¢ﬁmw¢&ﬂTi
A 25 HPRED Gk > A KR AR BT IR do iRk
FREoh 4 armeg v %ﬁ*%nﬁww"£%%4 MW*meﬁﬁ%@Oﬁ%ﬂ
TERFRECT Y ARRFRTRYRBFY L EAFH 2 -

VFERAT ARG R R
it ﬁ%ﬁivwﬁ)(u

-mh“'gf =8




