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ABSTRACT

‘Frames of mind (FOM)’ expressions consist of references to emotional states,
mental states or activities, the importance of which has been widely recognized. In
Bamberg and Damrad-Frye’s (1991) cross-sectional study, they note that there are
quantitative and qualitative differences between older and younger children in terms
of the use of references to FOM. It is thus the goal of the present work to explore the
development of the use of FOM references in Mandarin-speaking preschoolers’
narratives.

Twelve Mandarin-speaking preschoolers, six boys and six girls, served as
subjects in this study. The narrative data were collected at four time points throughout
the observation period. The mean age of the children was 5;5 months at the first
session of data collection, and 6;2 months at the last session. Children’s narratives
were elicited on the basis of the wordless book, Frog, where are you. Quantitative as
well as qualitative analyses were performed to examine the research issues.

Our quantitative data suggest that Mandarin-speaking preschoolers tend to
increase their use of FOM expressions over time. Our results, however, do not yield
main effect for Age, Type or Gender. Qualitatively, we detect that preschoolers’
narrative focus progresses from static picture description to dynamic event narration,
and that female preschoolers evolve into the event-oriented stage earlier than their
male counterparts. Once children enter the event-oriented stage, they begin to include
more FOM references, along with other elaborate expressions, to interpret story
events. We note that not only narrative focus but perspective-shifting ability may
influence the employ of FOM expressions. With gradual unfolding of the
perspective-shifting ability, children begin to interpret story characters’ states of mind
more often and consider the perspectives from more than one character.

The outcome of our work not only advances our understanding of the use of
FOM expressions in young children, but contributes to the sample pool of the frog
story some valuable narrative data from Mandarin-speaking children in Taiwan.

Keyword: Mandarin-speaking children , frames of mind , narrative focus,
perspective-shifting, frog story, static picture description, dynamic
event narration



1. Introduction

People reveal themselves directly or indirectly via their narratives. Earlier
findings note that children improve the structure and the quality of their narratives
with increasing age, which implies that language development does not finish with the
development of sentence structures (Tager-Flusberg and Sullivan 1995).
Accordingly, a full account of children’s language development must take into
account their emerging ability in narration.

Narratives encompass reference and evaluation. The former helps to orient the
hearer to whom the narrative is about and where and when the action takes place.
The latter reveals the narrator’s attitude and lets the hearer know why the narrative is
told and what its point is (Labov 1972). Despite widespread interest in emerging
narrative ability, however, we lack information on how young children develop
evaluative language skills. As a matter of fact, children’s narratives bristle with
evaluation (Peterson and McCabe 1983, Ukrainetz et al. 2005). Among various
evaluative devices, the importance of references to “frames of mind (FOM)’ has been
widely recognized. It is, thus, the task of the present study to investigate the
developmental trajectory of Mandarin-speaking children’s FOM expressions in
narratives.

2. Literature Review

FOM expressions consist of references to emotional states, mental states or
activities, which is crucial for a good narrative. As Tager-Flusberg and Sullivan
(1995) state, a good story often explains story characters’ actions by referring to their
motivations or mental states. The use of FOM expressions is one such way to
interpret one’s own and others’ actions. The felicitous use of FOM expressions
requires perspective shifting which involves the integration of cognitive and linguistic
capacities.

Bamberg and Damrad-Frye (1991) explore children’s ability to provide
evaluative comments. They observe that, among various evaluative devices,
references to FOM are especially preferred by children of older age. More
importantly, they detect quantitative and qualitative differences among 5-year-olds,
9-year-olds and adults in terms of FOM expressions.

Recent studies on narrative production from Mandarin preschoolers detect an
increasing trend in the use of FOM expressions over time (Chang 2000, Chang 2001).

! They note that younger children tend to use FOM references to highlight perspectives pertinent to
local aspects of events or persons in the narrative; with increasing age, children begin to use the same
devices more and more to signal the hierarchical organization of the linear sequence of events.
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In particular, Chang (2001) points out that FOM is the only evaluative device shows
significant Age main effect. Similarly, studies on English-speaking children find out
an ascending trend for this device, though its magnitude of increase does not reach
significance (Peterson and McCabe 1983, Bamberg and Damrad-Frye 1991).

In the study on Venezuelan children’s evaluative stance, Shiro (2003) notes that,
among various evaluative categories, only the frequency of FOM references is
responsible for the interaction between age and socioeconomic status. Likewise,
Ukrainetz and her colleagues (2005) find that the expressions elaborating internal
mental or emotional states increase in variety over time.

2.2 Perspective-Taking and Perspective-Shifting

The use of FOM expressions closely links to perspective-taking which requires
proper cognitive ability. Such perspective-taking ability is crucial for a narrative in
two ways. One is the focus which the narrator values most while interpreting the
narrative; the other is the stance which the narrator takes towards the story world.?
In their cross-linguistic work, Berman and Slobin (1994) point out that some of their
younger children, 3- and 4-year-olds, rely much on purely static descriptions while
narrating story events. On the other hand, older children tend to take a dynamically
motivated perspective on the events. In other words, children of different
developmental stage may take different perspectives and thus have different narrative
focuses, static description or dynamic events, while producing the narrative work.?

Regarding the narrator’s stance, in fictional narratives, the narrator needs to
adopt not only a narrator’s stance but the character’s perspective in the story world
(Chafe 1994). In other words, when narrating, a narrator has to be able to go
beyond him-/her-self to elaborate the story character’s emotion, attitude, belief or
affect so as to provide psychological motivations to explain the character’s actions.

The successful shift between the narrator’s own stance and the story character’s
perspective requires mature perspective-shifting ability, which involves the realization
that just as | have feelings, desires and beliefs so do other people. Piaget (1962,
1969) point out that children’s knowledge about others’ perspectives takes several

Z Perspective-taking is a general term, which covers a narrator’s various perspectives toward the
narratives and the narrator’s shifts between his own and other persons’ perspectives. For the
clarification of our following discussion, we restrict perspective-taking for the former case, while we
use perspective-shifting for the shifts among different persons’ perspectives.

® Berman and Slobin (1994) define choice of perspective as filtering. According to them, experiences
are filtered through the choice of perspective and through the set of options provided by the particular
language. And cognitive and psycholinguistic development leads to mature filtering skills.  Pertinent
to narration, the key point to be chosen in narration is the choice of events to be recounted. To present
elaborate or artful stories, children, thus, must learn how to take expressive options in the selection and
arrangement of events and in downgrading or highlighting certain portions of events so that they can
guide their listeners towards the understanding of the plot.
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years to develop and that this knowledge cannot be unfolded fully by the preschool
years. According to him, preschoolers belong to the intuitive period. They tend to
be rather egocentric; therefore, they cannot accurately infer other people’s states of
mind. Presumably, children at the end of preschool years evolve from pre-operation
to concrete-operation stage so that they may display the transition from egocentrism
to perspective-shifting.

The developmental observations on preschool children’s use of FOM expressions,
thus, may not only unveil such transition but also lead us to speculate the relation
between language and cognition. Accordingly, the present study aims to explore to
what extent narrative focus influences the use of FOM expressions, and how
perspective-shifting ability manifests itself in the use of such expressions.

3. Method
3.1 Research Question

By answering the following research questions, the present study attempts to
explore the development of Mandarin-speaking preschoolers’ use of FOM
expressions.

(1) How do Age and Gender effects manifest themselves in preschoolers’ use of
FOM expressions ?

(2) How do different types of FOM expressions vary with increasing years?

(3) How do perspective-taking and perspective-shifting abilities influence
preschoolers’ use of FOM expressions?

3.2 Hypothesis

Based on the afore-reviewed literature and the preliminary findings of my pilot
study, the general hypotheses are put forward.

(1) There are differences in preschoolers’ use of FOM expressions over time
and between genders.

(2) Preschoolers include more FOM expressions in their narratives with
increasing age.

(3) Both perspective-taking and perspective-shifting abilities may influence the
use of FOM expressions in narratives.

3.3 Subject

Twelve Mandarin-speaking children, six boys and six girls, chosen from nursery



schools, participate in the present study. All subjects are from similar middle-class
socio-economic backgrounds. The mean age of the children is 5;5 months at the first
session of data collection, and 6;2 months at the last session.

3.4. Material

In order to control the content of the fictional narratives, we use a
twenty-four-picture story book entitled Frog, where are you (Mayer 1969) as the
material to elicit fictional narratives from subjects. This book is chosen not only
because it is a worldwide research tool which renders the cross-linguistic comparisons
possible, but also because it is wordless and its structure has been extensively
analyzed (Bamberg 1987, Bamberg and Marchman 1990).

The frog story represents a typical children’s story with a hero, a problem, a
series of actions following the problem and a happy ending. More than that, its
content and context are age-appropriate to preschoolers. This picture book is
suitable to our research goals since it depicts an elaborate series of events which allow
the narrator to relate to various topics and to take different perspectives on events.
Moreover, this story involves emotions which are appropriate for examining
children’s use of FOM expressions.

3.5 Data Collection and Data Analysis

The narrative data were collected at four time points throughout the year
(Wooldridge et al. 1982). And the entire interviews were audio-taped and
subsequently transcribed.

For the quantitative part, three-way ANOVA (an analysis of variance) and LSD
post hoc comparisons were employed to assess differences between variables. For
the qualitative part, illustrative excerpts are used to display children’s narrative
progression. Based on previous studies (Bamberg and Damrad-Frye 1991, Chang
2000, Chang 2001, Miller and Sperry 1988, Peterson and McCabe 1983, Huang 2002),
references to FOM are defined in terms of three categories: descriptions of cognitive
states (COG), descriptions of emotional states (EMQ), and descriptions of physical
states (PHY). The examples are as follows, with FOM expressions underlined.

COG: N i R BN g3k

I thought that was my ball.

p -

EMO: ] §3 J’I*u 2F 0
The little boy was then angry.



PHY: o §3% AR e
The little boy was dizzy.

4. Results and Discussion
4.1 Quantitative Findings

The first two research questions concern about the developmental trajectory of
preschoolers’ use of FOM expressions in terms of quantity. Recent studies on
Mandarin-speaking preschoolers detect an increasing trend in the use of FOM over
time (Chang 2000, Chang 2001). Similarly, studies on English-speaking children
find out an ascending trend for this device, though its magnitude of increase does not
reach significance (Peterson and McCabe 1983, Bamberg and Damrad-Frye 1991).
Consistent with earlier findings, our data reflects that preschoolers employ more FOM
references with increasing age, though the Age main effect fails to display. On the
other hand, gender difference is unlikely to influence the amount of FOM expressions
used by preschoolers.

In addition to Age and Gender, we also consider the possible contribution of
Type effect in the developmental trajectory of young children’s use of FOM
expressions. The ANOVA fail to yield significant Type effect for this linguistic
device, which suggests that the distribution of these FOM sub-types is dynamic at this
developmental stage.

In the study by Chang (2001), Age main effect is established only for FOM but
not for other evaluative devices. Similarly, in Bamberg and Damrad’s work (1991),
FOM is one of the two devices which display Age main effect. The significance of
FOM is also evident in Shiro’s (2003) work, in which FOM references are responsible
for the interaction between age and socioeconomic status. Likewise, the present
work detects a growing trend for FOM expressions, though the Age main effect fails
to display. The discrepancies in research findings regarding Age main effect for
FOM expressions may be attributed to differences in research design. Chang, Shiro,
and Bamberg & Damrad-Frye gather cross-sectional data, whereas we collect
longitudinal ones. Moreover, different studies involve subject populations of varied
nature. Therefore, before any conclusion is reached, we need more research works,
both cross-sectional and longitudinal, to further investigate the plausible Age main
effect in this regard.

4.2 Qualitative Findings
The third question concerns about the qualitative shift in children’s use of FOM



terms. The assumptions underlying our analyses are that children’s perspective
toward the story, i.e., the narrative focus, progresses from static picture description to
dynamic event narration, and that they may become better at shifting among different
persons’ perspectives over time.

In Berman and Slobin’s study (1994), some of the youngest children, 3- and
4-year-olds, rely on purely static descriptions of pictures while narrating the frog story.
In the present work, four out of the six male preschoolers generate similar narrative
productions at Time 1. What they do is just read off pictures from the book by
delineating the pictures in static terms. Over time, these children begin to take a
dynamically motivated approach and try to interpret what the story characters did or
what happened to them, which indicates that the children can then conceive of the
pictures as events. The transition from static picture-description to dynamic event-
narration is revealed in the following excerpts.

Excerpt 1: CRS (Time 1)

(TR IR R R L R
T R - REEE - S 0T - R - S - - B - B
- HSHE - S - R FRE - - TS

Dog, frog, boy, clothes. There is a dog, a sleeping boy, a slipper, a shirt, a chair. A jar,
a frog. A slipper. Moon, window, lamp. Boots. Boy. Dog. Pillow. Chair. Slipper. Jar.
Single-legged frog. Dog. And a boy.

Excerpt 2: CRS (Time 2)

€ R R EOW T f P - L G
Fo-CRE ALt -9 B - My HE s b - ﬁfj WY - A
EUWR B R b OISO R - TR R 0 - 8 R - R - SR
o p iR - B - SR B L - R P - ) B
SN A B U

One day, the little boy and the dog are looking at his frog. The dog who sat under the
bed stands up. It is already night time. The light is not on. The clothes fall on the floor.
There is a sock. Later, the boy and the dog are sleeping on the bed. The frog secretly
sticks out one leg. And then when the sky turns bright, it runs away. It runs out already.
And then, the little boy and the dog both think about where the frog ran to.

* They are CRS, LCY, TK, and TYH.



Excerpt 3: CRS (Time 3)

RGN I I R . C T R a EH;u»
Eﬁf?’“%ﬁd,f i!*ﬂ*{-@]%iwff‘ﬁ
RIS E CIE AN L T it P
EANNERE T €TINS TR

There is a kid, sitting on the bed, watching the frog together with the dog. Now there
comes the moon. Night shirt falls on the floor. It is very funny. And a chair is placed
on the floor. Today, while sleeping, the frog runs away. He sleeps today and the frog
just runs away. Then, when they get up, they realize that the frog ran away. It’s gone.

Excerpt 4: CRS (Time 4)

TR T R R e - R R b - M R 2 L i
oo B OETE RS - b PR OBERE Y R - P T Rl E
L R L el e A
- BTl PR P S o R - i‘&ﬂﬁl S FE OB

—B gk

The boy is looking at the frog while sitting on the bed. It is at night. The clothes
fall on the floor but the boy forgets to pick it up. There is also a chair on the floor.
While the little boy is sleeping. Because the frog does not like to live in the jar, it
secretly runs away. The little frog first sticks out its leg, then its head. Then, when
the little boy wakes up, they sadly find that the frog is gone.

Excerpts 1 through 4, from the same boy, reveal the developmental progression
from static item-based description to dynamic event-based narration. For example,
in Excerpts 2, 3 and 4, CRS regards Picture 2 as an event, taking a dynamically
motivated approach and stating #A4R4{r=[s I ‘the clothes fall onto the floor’,
which could have been interpreted in purely static term 4y “clothes’, as in Excerpt
1. Another interesting evidence for the static-dynamic contrast is that EFH%}[J?‘J i
‘one-legged frog” in Excerpt 1 is rephrased as ? &]EJIJ |EuJ| Hi— E%] ‘the frog secretly
sticks out one leg’ in Excerpt 2. Moreover, CRS employs more FOM terms in
Excerpt 4.

Furthermore, in Excerpt 3, CRS steps outside the story world and makes
commentary evaluation such as #+4+x ‘very funny’, which indicates that he can



travel between the story world and the real world. It is interesting to note that the
child does not provide such an omnipresent comment until Time 3, which suggests
that perspective shifts from story world to real world is cognitively demanding and
hence takes longer time to develop. As a result, such perspective shifts in narratives
do not emerge until later developmental stage.

CRS increases his use of FOM terms from Excerpt 2 to 4, such as & ‘think’,
3575 ‘realize’ and F# ’like’. These FOM expressions imply that the narrator can
begin to interpret others’ inner states of mind, which embody Chafe’s (1994) claim
that, when narrating a fictional story, a narrator adopts not only a narrator’s stance but
also the story character’s perspective. More interestingly, CRS begins to shift
among different perspectives, for he makes inferences not only about the protagonist’s
states of mind, but also the dog’s inner mental states: ‘| §1+% siﬂﬂ[ﬂfp;‘rpfﬁ? r:EJ EF
HERGEEEE 7 “the little boy and the dog both think about where the frog ran to’; :FFJ
O 3 # = 6 7H! “the frog does not like to live in the jar’. The successful
employ of FOM expressions requires proper ability in perspective-shifting, which is
cognitively demanding. Consequently, these FOM terms do not emerge in CRS’s
narration until he evolves into the event-oriented stage at Time 2.

Compared with some male preschoolers’ picture-by-picture description at Time 1,
all our female preschoolers are more advanced in this regard, for they produce
event-oriented narration throughout the four time points. Excerpt 5 is an example
which shows that a female preschooler can produce dynamic event narration at Time
1.

Excerpt 5: KHC (Time 1)
g =

i FJEE - Fp - B i d g FJ% SR B A 2 A

508 F T EH - Rl AL - iR R KD - - & - B -

g F w Wi OB 0 - R AL ?é R B R
j\—];‘;"

B F] e - S pEOFp B - W R e - 71{% i B d
oo B e T
There is a frog. There is a dog sticks out to see the frog. The child is also watching.
There are several here. Here is. The frog is long leg. The frog sticks out one leg. Then
it sticks out the other leg. Then, it is gone. It is the frog which sticks out this long leg.
The other leg sticks out. And then the head comes out of the jar. The hands creep out.
Then it jJumps out of the jar. Jump out.

Excerpts 6 through 9, from LCF, clearly show an increase in narrative length,
and provides richer lexicon than Excerpts 1 through 4. Regarding FOM expressions,
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in Excerpts 6 through 9, LCF provides several FOM terms, including 3%-5 ‘realize’,
Ed ‘tired’, B ‘like’, ¥ ‘notice’. As mentioned earlier, the use of FOM
expressions involves perspective-shifting. In Excerpts 6 and 7, LCF tries to interpret
only the protagonist’s mental states. In Excerpt 8, however, she makes inferences
not only about the protagonist’s states of mind, but also the dog’s and the frog’s inner
mental states. As Perry and Bussey (1984) indicate, with increasing age and with
more experiences in social interactions with others in kindergarten, children turn out
to be more skillful at interpreting others’ motivations, feelings and thought. In
particular, LCF wavers between interest in the frog by the boy and that by the dog,
and happiness of the frog. The increasing amount of FOM expressions from Excerpt
6 through Excerpt 9 echoes findings from earlier research (Chang 2001, Bamberg and
Damrad-Frye 1991) and the present one, which detect a growing trend for FOM
expressions over time.

Excerpt 6: LCF (Time 1)
LR = U 216 3 A L S - A
Bl o R W SR TR L

One day, this boy is observing the frog. So he does not sleep until it is very very late.
And then when he falls asleep, the frog secretly runs away. So when he gets up in the
morning, he realizes that the frog is gone.

Excerpt 7: LCF (Time 2)

oo R ELE BB R g i - R U P
T pb 2 OB - i PR ELR g e
SIS L RN AR T R o R T
L) o %E‘E'l - P BB OB B - SR T - RN E] T ORLE PR
P - O B BIH Ee pu E - P &?rf P =158 32F

i

One night the boy and the dog look at the fog for a long, long time. And then they
look at it until it is three in the morning. And then the boy is very tired. So he goes to
bed. The dog also sleeps on the bed. Only the frog does not fall asleep. So it secretly
climbs out of the glass jar. It just hops, hops, hops, and hops. Then, it leaves. Then,
in the morning, the dog and the boy both get up. He notices that the frog is no longer
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inside the glass jar.

Excerpt 8: LCF (Time 3)

Eoe R E - Wb B - Py ELRE TR - B B e T -
PO R P R - SRE PSP R RS PTREO — & JRE R i
BBy e BT - R P BlE ] Jﬁrﬁfp AR | ,¢ HE BE
Tl - R P P W e PL[ﬁL‘r - R pdOHIfE )R
ELfrR - P T S RIE IR - G PP SR D P
dOER - P W P O ERE - AL L Al R R
Wit 2 -ﬁ‘jj s = lﬁlﬁwﬁj - [ﬂjﬂ‘jtfglit I:,f I
Mere PZEE T RTE A MR F - Ik - R L P W
SAgN I’P[ﬁ! ’Jﬁ 7\ Ei ENENIN ;FH;F’_, T R %ﬁ@% -

One day, there is a little boy. He really likes the frog. The boy’s name is Little \WWen.
His dog is called Little Ann. So he puts the frog that he caught into his favorite jar.
And then, Little Wen and his little dog, Little Ann, both adore the frog. And then,
Little Wen names that frog Little Frog. And then, that frog is very greedy. It begins
laughing and smiling inside the jar. And then, and then, the little boy goes to sleep.
The dog Little Ann goes to sleep as well. Yet, the little frog notices that there is no
water in this jar. It does not like to live in here. It wants to go out. And then to explore
and see if there is a place suitable to be its home. And then, when the little boy gets up
in the morning, he said, “Ahh! Little Frog is gone! Little Ann, hurry up and get up!”

Excerpt 9: LCF (Time 4)

BT B SR - E B P - P e Bl
%—*E‘rﬂ-%”y}?ﬂﬂé T - FHZT”'T’WUF”JEFEWIi
T W - IR L R R ST ORI - XIEIE RS 71%4 bl
SETE L 4 eI (NN (IR I T N ET
TR AT v R - w L ﬁﬁ% I OFiE RE T B ER
Foo A R B e i PR B - e Rt
YRR - BRROAD R B TR P OB - PR A S TR

A little boy lives here. He likes frogs very much. His dog also likes frogs. One day,
the boy catches a little frog. The boy puts the little frog that he caught in the jar. Then
the little frog stays in the jar. Smiling and very happy. Then the little boy happily
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looks at the little frog. He and the little dog keeps looking at the frog. They are very
tired so they go to sleep. And then. The jar is so uncomfortable. The little frog doesn’t
like this home. It wants to go to the pond to look for a place to stay. Then the little
frog jumps out. Secretly runs away. In the morning, the little boy and the dog find that
the frog is gone. They set out to search for the frog.

To sum up, the qualitative analyses suggest that preschoolers’ narrative focus
evolves from static picture-oriented stage, at which children merely describe stative
objects in pictures, to dynamic event-oriented stage, at which they tend to interpret
pictures as story events. In general, female preschoolers enter the event-oriented
stage earlier than their male counterparts. From this stage on, young children start to
refer to the states of mind or motivations for actions of story characters, which is
missing in the picture-bound descriptions at earlier developmental stage.
Furthermore, their ability in perspective-shifting manifests in endeavors to interpret
others’ mental states, ranging from only one story character at earlier stage to more
than one person at later stage, which implies the progression in cognitive and
linguistic capacities.

5. Conclusion and Suggestions for Future Research

The present study, based on the frog story, aims to assess the developmental
trajectory of preschoolers’” FOM expressions in narratives. The main findings are
summarized as follows.

The first two research questions address the developmental pattern for FOM
expressions in terms of quantitative analysis. Our results fail to show main effect for
Age, Gender or Type, though a growing trend for the use of FOM expressions is
found.

Qualitatively, we detect that preschoolers’ narration progresses from
picture-oriented stage to event-oriented stage. Once children evolve into the
event-oriented stage, they more and more rely on evaluative expressions, which
include more FOM terms, to emphasize their viewpoints. Thus, narrative focus, either
event-oriented or picture-oriented, may influence the employ of FOM expressions.

It is also noted that female preschoolers evolve into the event-oriented stage
earlier than their male counterparts. After children evolve into the event-oriented
stage, a growth in preschoolers’ use of FOM expressions is shown, which suggests
that these children turn out to be more skillful at interpreting others’ inner states of
mind.
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7. Self-evaluation of the Project (FrEREHT

The present work examines the development of Mandarin-speaking preschoolers’
use of FOM expressions in narratives. This study is significant for providing
narrative data based on the frog story, the worldwide research tool. In the pool of
samples from nearly 50 languages, our work contributes valuable data from
Mandarin-speaking children in Taiwan. Hence, findings based on this study will be
written out and submitted as journal paper.

Great care has been taken to minimize the potential flaws in the present work;
there remain, nevertheless, several limitations. To begin with, our sample size is far
too small, and hence we yield only limited amount of information regarding the
research topic. The second limitation is that our preschoolers are selected from a
middle-class community. Actually, children from different socioeconomic
conditions may experience different set of social interactions and related narrative
genre practice (Michaels 1981). Third, the time span for observation in the present
work is not long enough. Though we note growth in use of FOM expressions at
certain time points, it could be merely the peak of a minor tremor, or the seemingly
growth might turn out to be just a minor fluctuation in the extended developmental
progression. To better understand children’s use of FOM expressions, future
research should include a larger number of subjects of varied socioeconomic
backgrounds and follow the developmental path over a longer period of time.
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