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1> 8 p K3z &) Godzich, 1989:ix ) i E 82 BF 7 * AL REF A mHE2 - 2%
A- kP E T AL Tw&E | (storytelling) a4 o

A M THER G FERRY - 4 2 R E SEEAGE K Viadmir Propp ( * &
F1010922) z s F Bfsdin c B AoV A P AT T BEREL A
AAE S AT A PERREBRAT MR FALE o B H R R i
ged 'y F Apal (genre) gt @ CHFAlY F R LA F (P2 T AN ) gAle
2 EHCNF R R A el AR R
—iA T TR RGPS E G B 5 £ (Chatman, 1980) I E £ %
WAEPE (F2Bal, 2004 &% ) ML [ s THRLFHF g § T 4ol 4] 1T
Fodem BRAL o EEHF (FREN) 3L (833801097) £ i1 T8

DB A R | (B % 23> 2002/Herman, 1999: 177 ) $#L 7 ﬁ”r#;i’ ERaL R { 7B

FERBEVN A NG BT e A S RT AR BT
BEF2RLIT AP (4o Geertz, 1979 #74L2 T # 3 #5 , blurred genres) °

AQERTE S AFFAL AL A P RY G2 gk (42 Bal, 2004 2 A&
EF) BANHFEIAHTF AF v AR AF AR I B2 R L LARAT
At h T EREEZEAELFE o BT B &P (Josselson, 2007) < #2847

2ok s my F L Akga 42 DA EE%, (Randall, 2001 33 A 5% 5 7

* Brockmeier & Carbaugh (2001: 4-5) 34045 24175 (7 rii[ﬁs“'?*ﬁé AL = rﬁ[ﬁ;m‘%ﬁ
T S PJ&?F[’?%WEW R e T s Y s ity s ﬁﬂfjbﬁ A
FEEEE T oI (code) [ 21 (instantiations ) - FlF5E 155 B IF G A5 1 Zf/ﬁ/ﬁé’r
FIF ] R B FE GGG TGS U R
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transformation” > A 1T)> % 2 2) = BB e K oA o0 s Hi T 5+ ey
L # ehE & (76> (Brokmeier & Carbaugh, 2001: 9)» ¥ A& 4L & M 4<% 3 | (the narrative
turn; % Riessman, 1993: Introduction; 2002 ) z_ #7T% i# o

FotEk ATAY Jﬁ £ HREE r;n,;r,iiﬁ | (storytellers) 4eim e < & ¢ 4%
# T p 2, (narrative and identity; Brockmeier & Carbaugh, 2001) ~ 4rim it 324 & 55
i S s deiP 2 3 TR T & (Quasthoff & Becker, 2005) ~ 4 i i 15 & B v i 4
L L %% (McAdams & Janis, 2004) g G AY P Az R
(Reissman, 2002: 696) » F]lm 4 22w 32 8 (T 4z 12 8 | narrative psychology ) ~ % 4
g (T4% % 4 & narrative gerontology ) ~ it # 3 (" 4345 1 | narrative inquiry ) ~ 2
G gk (lifestoryinterview) S$4F8 22 m FF I RE 2 TR L £40 -

i Atkinson (2002:123) z_ g » b — T4 Hpa® 2 3rdc@ e Do ke | (oral
history) ~ " # & ¢ | (lifehistory) ~T 2 iz :£8 | ~T 31338 p & | (guided autobiography )

FELPEAT T BB EFF A 22 s (lifeaccounts, & E 5 A & F

=
i

BB PRS- 2 ) RREHR TR BURBELF 22 F LA BT (£
7 2 5:¥,2006) % # %% S Freud (1957) £ > hp H B R A Bt W E raE
2_w 12 > 47 (psychoanalytic interpretation) - # &« 12 & 7 4e Allport, Sarbin, Bruner, H.
Murray % 7= 4p 335 38 B 4 “7if 2 BHRATIARAE R A LK% A LS TR R
HARBEGRCERFHEFAT I R AT B o

o f Sarbin pift (1986) ¢ § A K Z HADHEFTRFLAFTREIAY - A

|

IWmiHe g T[wmF) AR A8 » Fla stil 2 BIFEZATTFELBm o 428 F 1Y
i&r‘%vf (metaphors » 4= T A 4 deii-k ) 3 g 3tth- AP &Ep bt & o

H 15 7% B ¢ & 7 Haden White #73 Metahistory (1973) - 2 g jia 7 T4~ 1
TR ELSY RGBS E TAREL  RERRFTHRZY TR B

( nameless, faceless) = ;% % 3 BRI T AT R L5 5 A& - Sarbin (L ié p Al =
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BE - WRIEL S A (KRR 2 %?%é’aﬁiﬁ-‘? w2
TE IR -
24P A GEFFATADEDL NI (AAFCI) 4R T AEE BALE

PEAMPER TS oot F AT F3% T2 A& MART S B AP Y
ﬁﬂ’{gﬁa—fﬁ%f{;j&tﬁzﬁ CE M-t (RHEEE) doie i
Ao PR A B E o P8 T Kenyon (2002) G ARG FLE R P FT P
FAZ RErFRA (FAHEEL) ol FHERNFEPEL AL X
T E | 2. %% (Randall & Kenyon, 2001) -
# 14 > Kenyon £2 Randall (2001) 2z (4 A &) 2 /177 B8 XK

- ~EibEEE (THE ) 2 A B A A 4 (& 4o Gubrium & Holstein, 2002: 122 #1
N RN G IRV I aYO ERF LY CARD = NC S LEY
A et R TR SRR ALFE P w ¢ 70 B A T 2 gk R (larger
stories) o # F3LG 0 E R B A EFE e < ER T &St T £ ¥ (co-authored) s i~

- &% A4 d TEF ) (facticity » 725 TivE ) 22 T+ 5 | (possibility) %
B KB LT AAE R REA G M S (RS SR) M -
iy HE A G EATE > FF TR (restorying) @ L (7 BEFE23H

¥ % Norrick, 2000: 67-91) > # £ i*'*ﬁ PRREEATESZ R AEENF o T

s

2o EFHEF G R AR HEPER I R R ETEE O BRIE Tk
Feo R R

2o BRAEY OPFRFELR?EA2REA ARE et TR 2 ¥ 22
S RS T R e e L e S R PR S

FlEHE A HE - ROV RBPAL LA R 4o T Ak B TR A
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/BE e EZ 4 (apast that is open and subject to reconfiguration)

A AR K e BAG TARE R (hrE g2 AR MG g
WA E) TG (rE @2 BABERLE) T AEEG | (e FH2 26 4 &
AT FFAR )T B ARG (TR AET Y AN ABT ) Flakd Ak
ABAGE GER L FIRALEIFRATFE L > 507 L B8 AT %o

I 2 hEFPFEAIA G 028 A 2 (paradoxicality)) > — = & Eﬁm;iaiﬁa
B4t (idiosyncrasies) » ¥ 2 i i fhiF N AT XGR R AW LREBE AP o

AR o A R A B E LI AT oI E 2 PR R F #f 4o Sarbin, Bruner,
FA2 T PG  REFTAL  RBR BB EAFREZFHALRFET FTHER A
A ﬂ‘ﬁ*‘w“’k’éii Merdy (insitu) > & Fpo DAL g DR B LS - BRATF Y
Plig— b2tk E 4 4cF 2 T ¥ | (poetics of aging; Randall & McKim, 2004: 236 ) » 3it
wEARAGESAe 2 TAp T LGP Sy FF AT ¥ R A

MR i S SN

IR A AEF 2N O REHEEEEE T F MR T Bk
% # 7  (life narrative research, H. Murray, 1938, 1955) % 5 #p . 32 —‘ﬁés@é’ AP
@ T 2y s T wsmiged | (psychobiography ; 7 #4% ~ F @ > 2001 )
MG T E A B A 2 GG P AR o FE T A FE AR E (life

course/life span approach; Giele & Elder, Jr., 1998) % * A28 B w125 A4k ¢ § ;T 4cildF

%*ﬁ

% 4 (narrative inquiry; 3=ac3 ~ 28833 2003) % * 3057 (4% k) ARE 0 g B
BETTNERZZBEREG P (B RE) A (BE AR k)
2B (=% ) T#2 4% | (testimonial narrative or testimonio; Beverly, 2003 ) i {7 %%
PUOEWIECR  BRMBL LI FLT AR OB ALF R g BNAG
7% | (autoethnography, Elligson & 2008) » 4p#- "2 | B3t 388 F B2 #7722 o

R R AERA KR B AT Fi*béjiﬁi'J'—%?*'ﬁéiﬁJ%Hi
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TEM A A FFEAS ik PA AR L2 Frkr 8o pt ¢ x 12 Cohler & Cole(1996)
ZERE G AR 0 b PREATESFRERSBAEE NEE (4o life stories, life

histories, biographies % ) #dgA%H & 2g=r'3 > Mo T F 2R R F (P %) 4o

i ’f#—‘l = A TS A A= | hEAR > £ H o d ?’b'ﬂﬁi’?
HEsFddy -2 feg o % R gioi £ p2ffai, (p.67)-

A< 50 ik Goffman (1983) 2z T2 | h s A& > T ik H srifz AT &
T4 3% ) (co-presence) PEA s (T Eim g (2 G & FERIRIT G R LR s (E Ay

s FFEHFE K il B R A g irpt o Kendon (1988:21-22) NEfs st W iR G o

FP (e R E) Erle (Wwhg) 23k @x LAFe A Egw? 2354
To BETRE T2 F B F T B i;%*ﬁu‘ b T (rule) = g i

(B st THFH ) 250 PEYATDFEAFE ) 2 7L 6RERE
ALY (71 %27 4R Norrick, 2000; Tagg, 1985) ©
BERAEF ML AET L2 AT % T 0 (95 Misher (1986)

SR EAE (RRE S GRrd A2 2 B PR ) 2 S AR - BILE 0 A

3

1 F B AR kA TR i (standardized ) ¥R S E B 4o T g F O

[

Ayt asaa gielr TRl d oI Meppth T g ) DR g
e ¥ 0 R PEfET A & o Mishler & @ & ) “%),@—‘F% B H# | (the empowerment of
respondents) ik > A E & [ g-fq" RGN R=sLd iE'I;F‘f) Fieride fE U
BARKELE RERRLPRETIZFOpRp o

Mishler (1986) » ¥ # 7] " & & + 4, (joint construction of meaning) 4% - £ 4k
TR RN EE e TR e (A EBRENR )R Pt Y 2R (context)
R hEFosEF RN TR B F X ALHEENREET ;S TR AR £
HREOTRALIREE A TEE 25 - LmplE PR UPErEs 8253

% 5 (tokens > 4ot ~ v ~ 43 ) FHI B G oAgT TR o RS A 2 R 0 i T
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ARl SEFIR K 2 NI G (T o

Mishler & 2 8202 T22 B2 3 | (research interviewing » 4rit ¢ 33 4 ) 5 4@ 24343

—\

_g}tgg

e B AR AR R e R AT P P W HE A ACRTR R LG 2

I

FlE A L B R E A e FOORRTR o 2 K F R AR AT Sk e

B AERS O ATR PR TV GEARS TAF g () A - - F2
RSB EXR (Zrg) THE R F 222 p80%  F9 (FE) £l
EBHI AT BN FIHE TR (ie g MR RATE P A FL) R
—*/(//,ul/ﬁf X;V)/ﬂ&m & FHBF R0 RBFATRIZ (A
) RPFP AL B - R RE VT AEZATESR A R HAE F
KFE A T pEpE o FETEEFIALT o

¥

.."Féihq" ::_Fl"'r‘ti 14f+'u7 &{i/—pm’jﬁ"”' WK K %F‘: (3{%$)¢FF ) ‘—"i

4

T A & EE AR o 2 Atkinson (2002: 127-128) > 4 d e E b2 ipEe 2 (e
A Ao k)

- BEATEEAPRAERBALHRERY > Fa { A WMEL AL R

- BEA R R F o AP P o2 P (self-knowledge) A W B p B

- BEAEZRE NP RGEEALT AL GREFRS

- AR ET R REECBEEEN T FE [B]S

- A3 EEasg [(pe] FHEIRRE L SR

- AR AT ENRBE AT MAAPEG ARG NS

=

o

- BEAZ O APERE R AT (RER AT ) Fla p

Sk,
i
&
na

AR
- R EERE B AENED A 3 N SRR

- FEA R RF A PR R S EF A A IRMEEF R T A A -

\ i)
W
b=

i R E [0 F ) A RP ARG R GFHT L o
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ZRMEPRAER - p BN pRE AT

"R 8 TAT REABEAARFOER TR ) BLERE S 2%
SAOBAHEF  ERDREERGEEME R A TATAR  Blied kS G E
B8 (ol TH R 2P e EARET C PR LRI R o 5
FAMAL A 5 X e AR gL PRS2 R - N R E R
Y2k §P R R I A 8 E R Bird & Dardenne (1987) « 4% i T
B (newsasstory) #E4 15 » T 3TH 4T | BB BERA LT H N e I EBE o

Bird & Dardenne 3 5 » #TH T 2L N AL € b 2 s )50 0 L AR B AL g 2
FAAFRR RS BEAIE et AR IR ZAEFEE Ak A4 ol (myth)
& TR kE | (folklore) #eni@ st ¢ R0 1F% > fim &5 2 1 ~ &7 ~ BHR D o
BT 2o B PRIIEFEI R E TR LIR S EHTALER TAEEN (F))

P U RN GG H Y LB RO H - EEm

q >
<
%
i
i

EURTRAFEN WA - Mg A bk BOHEN F AR E S
AT PHRERI A GREFAE SRR L LT cdeF B ARUT (kR ~FR)
2z % ROR EpaR %fj*u#? fogpeds D aore e dr IR M g Ao S RFR S (BRE S EF
»2001) > F P AR RIS A 2 (humanistic) & £ 54 o
a3} 4% 7 Coates (1996:72) 2% 0 &k p i & A& i (anecdotes) T P

ISR A

-

By B4 @ Labov (1972: 359-360) h3¥ £ %k s b = m 4 E
R e 7B Skt (recapitulating) s 112 R4 E B FE X B £ Lk (R
&% Tk verbal - F ) Labov & § 2 T4 & ;7= % | (orientation) " 785 -
"= o~ T3 (resolution) ~ T & (coda) ¥ & P ¥ il A F LI A
B+ oS E GRS R o

FHREAHARAE Y A RET 0 S AL R RN A AR LT
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%+ e 2>2E® Labov 2 H @ 7 &P & 2 (L Schegloff, 2003 z_ 3¢ » % H #-%+ Labov
2z T2z 4z 437 )0 4 van Dijk (1987) 4 45 37@ 2 Fn.ﬁ%)?ua FUd g 2 e 2 4
fi&(&‘zf?.\t;; b5, Iiﬁ—‘ﬁm»’*" | ) » Thornborrow & Fitzgerald (2004) 2. # 3 { dp AT
Bt 2 P 4w 2o Sn AT 2 " Fr p% 4 , (chronological - hRFEFL LR
dos ¥R R EER ) r bl SATH Rt ek 2 T igl 8 (inverted pyramid ) 5
AEMFFEFEA AR (o TR #0) Bipdp T g2 pE 2 a8
LEGEREA T4eap | (thickening) PFRF 2z jnd@rat i 8 THRE LR o
ICRTE R 2 TR (temporality ) RIZra & erfi THB kT FY 5K
Hog ¥ asl Lo F R LRI E cdomsl 222 T Hog e/, n/?:
ERETe L0 T :—;‘:;I&ﬂ? By TR reaniw§ Tl [0 LT ALZ
RE R TR (TR AE B R LHE] B - S 6 mE 2
BAAR B ¥ T 5 e Pt REBR AR e F R - ER E T
Ah TEE R A AERE R TEL M T2, A R
L & F 7 Thrusby (2006) z #2 T X F 74 5/ #F 4 - #’32%17@4 Iy
(atmosphere) #2715 5 — # , (p. 2) > &7 #2 5 "4 $2% & , (mythosphere) » 7 4«
ERE hf e 2 - o
Aok A3l T frd o ERGRER FEe FR B B (5)
If (R hEE A AN DT T Fa il iR n s R M AN T4/

i

Tk

#{fig/c AL A s g (PR F) TR RN AR ERE AR
7 &3 Pi%;%é’{i%"(i% R SN YLt - S
BRI RRE 0 A R R &
Schroots (1996; Schroots and Birren, 2002) %)@ 35 > =+ B A eh A 4 S HA o 97
R FRATRE R gt g R o Bk B A mT R TF A A R

2P BE NG S L TIE SR RS 2 F A FAekE oA T
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SRR Rl P i L R RN B E ot ’7&,@ e SN Sl S

TR E TR MR e apHE TR 2 bR

PR 7 4 B2 € & :R4E - Brockmeier & Carbaugh (2001:7) i i bE A2 p
A4 DR E 2§ RM. Bakhtin 2588 7 H & L0 L 270 Wanh iy Bk

T3 M4cE T % &4 (polysemic) 2 T % B4+ ) (multi-vocal ) $£4 ek e > jia i 4

s

TR TRE e Tefl ) R cBE BN LML A 20

L

Fplapin s L4Fpa A2 ¥ EEATERL E N S

= BACE F o (narrative account) J"S’V*’_ ETH o rE M#Fifziﬁ%vj

FEHALERF . R FIRLE S fRIECE LA Fa§ 7

g & -
FHAEELFEET ] TR T BT T R G RREE ST [#F2 ]

il TR ELEAR PREGARL ET S AE T ARAGLEH A

GRE L ERE ) FREF G gERTe A g R M

<+

~
~

(unfinalizable) » 7] # 7 87# 3 F# (b ERLEEFR) ¢ #L 724 {
FLLG S F A TR HTAGARSL ERFE i R o F A EE
RBF A RAGFRAT N S F AT R F AR L AL DEH o Fa
Bakhtin % - T o7 A i h%zéiﬁ/;*@ﬁ;/i'z‘7J,i;gg;; A4 FE AL
JF ézi/ﬁ'ﬂ"‘ﬂ REZTBEFEZFHALEALTF 4

(human) -

ST LS e e ) F % F (Brockmeier & Carbaugh, 2001: 7-8 ;

j,?F%vé{.é”:HEi Ao )o

Brockmeier & Carbaugh it @ 35 > 4 &% FFA TR X ERE I ilgnd T e bF
H2ZEAREBER -t ek L EL AATIFIFEHFp ST EL B R

zMaa g4 Tep i@y [22] #& ) (the autobiographical turn; Gorra, 1995) 2 ¥ i %
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WL A B E R b TR <G (the subject) B i [FiF)] H P 4L GEE
CLRAFE AR o S PG S R GTL F R P 2 o AR ]G g
A A R BRI A RKE P L G 55 (dentity themes) o 47/
THRR B PR 2 A A R B e BT # T Y e f B2 84 (Lapadat,
2004: 1155 Fr4eg o i b2 )

Kenyon (2002: 38) 7§ " s EH2AEEp 7% 7 L4)E 5 £ (the Self)

~_\'§'ZE—E 4 iﬁ,{ﬁ‘fl /F7 ]l*/u B /)k/? ,_—-(—gf}b/)k/ﬁ ﬁ —E/J ?]LL ’ ‘k‘F‘EﬂWm‘é“\!"/j} L—g‘“

-w

BRATH (P RPNLPFEEF) L P AT ARG TG JE

EA

IGac]
e

i Birren & Birren (1996) - iz fr d Fih #TIE 2 M GRS i F 07 5 Th @
()o@ Tl p @ PIERERFEDE S RBEFL A e B2 7 202
Bl B R A BB SR FERETRIR s AL LR REIT TS
P~ fTer = S% A AP REPEE B TRFPAR T AERPREZ AL
R o pfBAT Y RS P AR AR RRERREY NITEDR > 2 FIN Y
3N F 5 % Birren & Birren srikz Sz p A M2 k= 245 TE a2 (real
self ; # & = B A2 p ) Tampp A (idealselfsdpp e 3 Rdr2=dp)
"AL €7 % p 2 (social-image self 5 45 B 4 B s AP 2 p ).

Flm Eie f o p F 32 F e T 2 & (being for itself) £ @ @ o i
R E A G RER AT ) ENs G AEF TR AR B TR
B2 Zh gt e A aprmiomEiE (T8 4 5 i being for the others) 2
IR CREFFEAZHBRIAETFENET 2 AT pUHEPFES AR (0RA -
Pii~3 A %) 2% % (51 p Randall & McKim, 2004: 245 ) -

ATRF R 2 AR B HRRA P EF2p FEAESRA BALieRp s e oo

%
®

NI E Mo BB (ApE) 2 AL GEEL P A
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(confessions ) » il iR g2 p 2 (i) i 4 (AEMB) g (FZFR )

#2ifpe @oe > K Gergen (1999) Fa At 5 T M % 2 (relational self) o °
_w BARE > BB

=G

g - @i (1999) g 5L R ANE R Tp A Fimh2

\ga\
b

1 Ul (%) 24 (narrative construction ) BLEE Hh o A7 2 2 L 45 7 6B 2 F

A kA M4 1w | (reification) ksl 2 T4p3 A gt | (intersubjectivity ; 4o3% B B

LB AL AR

Wwa TTh A LA TR LT A e

3 L‘.%":'j‘;‘é') S o

IR X

<

RV RE R K L TR A - BREE TRES

HETHFTAZP o L w L R, a T Assi, B0 L8N

24

CES A R el SR R RN L AR i E R R =Y

L pitg 2T A f (F 212-214)
B R BT BALATER Y chp A g ARG TR B e T AL
4 Josselson, Lieblich, & McAdams (2007) i & F3dsmac® p 712 2 TRk

(relationship) » 4p H1 B st g P E a2 L3r g Tz T ~Tpd (4 ) 28

Boe otk Tph ~T30F TEH, EmARR HTE- #2407 Te

TR % 5 3&  (the relational turn) % AFATR P o

Josselson, et al. (2007) Fl@ sz "5 ;& &3, (communion) & & j#i7p

G AFAEBEER IR (AER) B A RERPL A M BT

v AR RN
BRI R ol RN A IRy T S SR Gt IR
FEPFTEGIFAFHY T L E~ P F (pp.3-5) -
FUREIEALPN RO ATRY RE B AFEF R AL ERT AL L
FH B RSP BRe e S LM AN S R T L R B
S P H 4 PASS » H R AT 3 2 ATRE

Profiier TG g v L S A AL

N

5 Sparks & Smith (2008) /7= 1) (inner self) [fil 2RI &85 i~ b 45
= %, (narrative constructivism ) » I'J% £ » € gL BE | g ] (@ poss Ay =
A (R

= =3

. > narrative constructionism ) > ﬁgi[?%f‘éz:&{j/ Fit
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FAp AR MR- AETH (2 ENE T ARFZ FRAE R IR R o s &y
z_ Goffman " # BIH-2 %y (overhearing) W% 5 & [®-17¢ @)«

BRI 3232 GlF @I %;‘%—‘51,&3;1 BABH AT B R R o @ A

TEcERCERE L AEAR O S RAHIAS G (BRE) LR E B Tk g

Rp A 2T E AR REATERE L 22T p AR A ST 05
Hie o MEELE e A TR BRI N E-BAS FEH AR o - Lie
FRE NG HE Wu(—,ﬁwa‘ki)’izﬂﬂ‘”fr&imJ'wm—%/ﬁéw
Rea1ierapdd T2 o HIAefRFRARY 2 EH9r3 (RAE LomBmd i

Fak A0 f2sl i m (AL € o P B SRR E 21 B (1999) 2 AT 1T Ty
Ay AL - BFEES TR 2 BHEALE T H T A LB L P2
#7175 Ezzy (1998:249) Fa fip & Mi&® chpcis [H])-

Birren & Schroots 17 1% S w Af 4% p 24 | (narrative self) 22 T 5 @ N |
(autobiographical memory ) » %77 b - 4F3# ¥ 2 A ffdpg % > BB KA KoL F 2
FROLE R B LA/ MAFL SRV 2GR B Ps M2, 282 &
FEZ2REY FRCEEAREA MRS LT RO ERIH P AR DT TR
FpA 2 BALFEp e B A TALZD i BRI BESE FTALE  ~FAR
LABRTRWERSN S 0 2 Ww i £ wpER Kk (p.479) -

B. Johnstone (1991) & K. Basso (1996) 475 & 22 pt 484 — 5 > # PR < 22 E 4o
Palg B A (wih) 2AL ¢ B aws (dialectic) B > Fla F WA BB A L x4k ¢
B 42 PREAsTERY 2K T XEAFENE FEBTT T [#FF] L
Ry T2 EREFHTEEFEATF LN 2 S HE > 2 Plummer 4 T
¥4 ¢ & (asociology of stories) 2 & (31 p Brockmeier & Carbaugh, 2001: 12-13) -

TR tthEaTpitmFEH B A B A A o 2 Randall & Kenyon (2001: % =

F)odpdvo B % e g ey en T ak [3e48] #5545 (computer model) - 4 @
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i T @l o 2 PR e 0 TR AR (dpsr p SRR ) & T AR iRE
AT ERFTELETMAM A A pASKRTRRES > RATF ST A A -?:_]"

Beng spo B p G R x 2 T g L F gl s LA E g

b RN o T At () L RTR SR AR i o
d zkéf‘ﬂﬁ'r%lé}l%’v"ﬁrrw}igfi?& Bhfd o LEFe FRBAES EHL T T
R Tep BN Tl GHE RIAEMRTLE - r T RELRERR
L P ddTH S BFE AR S L RG TRE S PR e

AEREIAPH Y R O ATR R AT ho )k S erm 2 T2 A T s LA
Lre-hdptg TG AP ER S Lp P e 2% Th BT
gt o e R B A RAATEFEZ A BREH BB AL 3 F F I T ankg 0
M ko X FlERHRAA AHE BA P HEBE Y FF TR ETLE
(Jergensen & Phillips, 2002) » @ H #7358 » -2 BN F L& dofmat i - Flh g 2

o A R (BR= > ~HFlem 12001); o BAATH

WA E o T T BNt B AREIREIEIN S - R A
PAIHAEL TS PR A S TERMI A5 PR ATRE (FPF)
Ry 42 5%2 gt R (F AW B P X FE 5

(ldentity) #plf 2 & & » 1t fj 2\ ACE 3 UL N f o 2 R 4T E 0 A
FEEFAL AT (50 [B= De

- 2k A
=N ‘E @4\0
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ATERIEEEY REh TR, LAY 230 T o e TAATH 5 F

FTRWXTF LIPS R AL ER ) TF PR CARE A A A2

St

FHIF L AU AR S R2ZE S Ea 2k 2% 3 AR FaRgEF - Fla
BAcgig - &5 2 TO21 A B BBz~ B2 (2000); “73 T F A
FZrag [ o] FEZBFHFRERFTI 427 F BT p L ZTforq
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News interviews as narrative:
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The purpose of this paper has been to propose a narrative model of news interviews.
Different from the traditional information-oriented approach which overemphasizes the
reporter’s contributive role in the process of news interviews, the authors suggest to
reconsider it as a continual dialogue between the reporter (interviewer) and the respondent
(interviewee) with a discursive goal to build up better communicative relationship.

Following those previous literatures on narrative theories, conversative talks exchanged
during the news interview are regarded lifestories explored from the autobiographical
memory with appropriate words/sentences and then reiterated with coherent.

News interviews, therefore, are re-defined here as “a process of life exchanges by the
two parties in interview, each carefully listening to, encouraged to express, and changing
(sometimes disagreeing with) ideas about the other person’s life experiences. By using the
autobiographical research method, both interactants would co-constructed the meaning of

their lifestories by self accounts to each other continually and equally.

Key words: news interviews, narrative, the self, autobiographical accounts
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Give them history —
A learning experience in a Taiwanese acting course

Abstract

“We’ve made history in this class after we had a chance to perform on stage with a group of
grandpas and grandmas aged over 75 this semester. Although they were not as agile as us but they did
show much affection in personating characters comparing with us inexperienced youngsters. | was
agitated when | saw ‘Black Cat,’ the 90-year-old grandma, sang the Chinese opera on stage, and |
wondered what | would be when | became ninety. Would 1 be as passionate as she is to acting?”

The above note came from a student’s class review held in early January, 2008.
The class, entitled “Acting,” was offered to 15 junior students in the Department of
RTV, National Chengchi University. In fall, 2007, impromptu acting exercises and
games were applied to the class, with a very different teaching approach for the first
time. The class then invited ten senior citizens, all having had previous acting
experiences, to join in the class. These seniors agreed to play and share the same stage
with young students at the end of the semester for a final presentation. A new play
was created and attracted 300 unexpected crowds from the campus.

This paper intends to report the teaching strategies and learning results
happening in the abovementioned acting class. Influences from these older adults
upon the students in the Acting course are emphasized, and attitude change from
students toward the aged are specifically observed. Finally, future possibilities of

having seniors to join some of the university courses are discussed.

Key words: gerontology, acting teaching, impromptu acting
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Purpose

The purpose of this paper is threefold, 1) to report an unexpected teaching and
learning experience in a university classroom in Taiwan; 2) to document an
experiment which is possible to be useful in improving a future teaching method; and
3) to generate research topics related to classroom communication and
communication with senior citizens. The paper is organized in sessions such as

background, the course, method, observations, and finally conclusion and suggestions.

Background

“Water makes the river flow.” This is an ancient Chinese saying which serves as
a metaphor when mentioning the background of such a particular class experience.
Generally speaking, the proverb means that things come natural when they are ready;
so is the current paper which, in fact, is resulted from both a long-term research
project and teaching experiments.

For the first part, it is important to care for our seniors around us in Taiwan and
to prepare our society of a time to come. Taiwan has a senior (65+) population of 2.31
million, which is 10.1% of the total population of 22.91 million. The current ratio of
children and seniors, or the index of aging, is 46%, meaning every 2 youngsters have
to support one senior adult in the society. According to the recent increasing rate of
seniors in Taiwan, it is expected to have more senior citizens than children 10 years

from now and in year 2025 there will have one fifth of the population being aged.®

From the Taiwanese public database issued by the Executive Yuan,
http://www.dgbas.gov.tw/public/Data/78291743271.pdf
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The Social Welfare Department of Taipei City Government has noticed the aging
phenomenon and established programs, including those on health, economic and
insurance, education and leisure, psychological and social adaptation themes, for
people aged over 65. In order to promote the well-beings and to extend life
experiences for the elders, many non-degree schools and courses are being offered by
different nonprofit organizations as well.

However, current programs in regular educational institutions or civilian training
schools often neglect the importance of social interaction or communication needs
among the aged. After a quick review of all the current programs and courses offered
in the universities and research centers in Taiwan (see Appendix), we find gerontology
in general, and social welfare, policy making, management, medicine and
psychological care for the elders and their families in particular, are the core concerns
of adult education in colleges and universities. Attentions to perspectives on
humanities, arts, philosophy, communication in an older adult’s life, however, have
not been emphasized yet.

The authors of this paper have thus organized a research team, since the year
2000, to initiate a series of research topics on gerontology and communication with
grants supported by the National Science Commission of Taiwan Government; some
using senior citizens as research targets, while others on how these seniors being
represented and were storied in the news media’.

After seven years of research and several papers published in academic journals®,

7" The authors have worked together as a research team to study media representations of older

adults in Taiwan. For more details see http://www3.nccu.edu.tw/~kjt1026/gerontology/. (in
Chinese version only)

The authors have published several articles in Taiwan’s communication journals, including: Tsai, Y.
& K. J. Tsang (2008). Emotion and memory of the elderly in reading news stories. Chinese Journal
of Communication Research, 13, 1-35. Tsai, Y. & K.J. Tsang (2008). Self images and social roles of
the aging people and their contacts with the Internet. Mass Communication Research, 97, 1-43.
Tsai, Y. & K.J. Tsang (January 2007). Research on gerontology and communication. Si Nan Min Tzu

8
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9 was offered, first time in Taiwan,

a course titled “Communication and Gerontology
by the second author in spring 2008 with purposes to remind university students of
noticing the global aging phenomenon and to request them to pursue positive
communication skills with the aged.

It is also a sincere concern of this course to offer the students an opportunity
searching for a good lifespan attitude with others since all of us are social beings in a
communicative environment. Most important of all, as many of the students taking
this course are communication majors who may choose communication as their future
career, promoting a healthy aspect toward the aged and aging in general is therefore
necessary and contributive.

In the meantime, it is equally important for the authors to propose another course
on the subject of gerontology and communication. This time an emphasis on narrative

is appropriately chosen since it fits the first author’s main educational and teaching

background.

The Course

This course, entitled “Acting,” has been run our times before 2005 without
making much difference in its core syllabi. Shakespeare, Sophocles, Tennessee
Williams and Chinese stories plus some student works and impromptu pieces were

staged previously as class projects. Starting fall 2007, experimental elements began to

Hsue Po, 148-151. Tsang, K.J. & Y. Tsai (2005). Reconsidering news reporting and time narrative: A
research proposal on aging news stories. Mass Communication Research, 83, 1-38. Tsang, K.J. & V.
Tsai (2005). Interviewing the elderly: An observation on methodology. Communication Research
Newsletter, 42, 17-22. Tsai, Y. & K. J. Tsang (2003). Aged audience and TV drama: Applications of
personality theories and audience research. Chinese Journal of Communication Research, 3,
197-236.

The course was a big success and is to be offered again in 2010. To view the course syllabus (in
Chinese only), see: http://www3.nccu.edu.tw/~kjt1026/gerontology/
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add in with hopes to improve teaching outcomes.

The first attempt was to invite a co-teaching colleague who might have owned
practical theatric experiences. Undoubtedly the involvement of Shiao-Dee Wang, a
well-known director who has been reputed for her TV sitcoms producing records, in
this course has largely encouraged the spirit and the enthusiasm of the students; the
pace of the course and the teaching method nevertheless remained unchanged and
further adjustment was apparently needed.

The following questions later continuously popped out from the student reviews
and stimulated the instructor to reconsider the reasoning behind teaching philosophy:

-- What would be a proper teaching/learning goal for both the teachers and
students in such an acting course?

-- How would an acting class like this be additionally improved to fulfill the
needs of the students in the College of Communication?

-- Should the teachers simply train the students to prepare them in general as
future anchorpersons, TV hosts, or even drama stars?

-- Are we concerned with teaching the students more as “communicators” than as
professional performers in theaters?

-- Should the course be taught more as a common course than as an advanced
course normally given in an art school?

About the same time we had a chance to invite Director Yin-ju Tsai in fall, 2007,
to join the Acting class as guest speaker who has been closely working with the Godot
Theater Company,*® one of the most active theatric groups in Taiwan established in

1988, and supervised a troupe of a dozen of aged actors who called themselves

1% 1o view the Godot Theater Company, check: http://www.godot.org.tw/#
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members of “Si Lin Men”**.

Founded in 2003, Ms. Tsai and his senior troupe members have been busy in
touring around to share their real life stories with elementary school students in
Taiwan, hoping they would later be willing to share stories with their own
grandparents or even great grandparents.*?

The concept of having the elderly share life stories with young children, mainly
coping from Susan Perlstein’s well-known idea “Elders Share the Arts,”™ was rather
new in Taiwan. In Ms. Tsai’s “Living History Program” in Taiwan, it was purposed, if
possible, to have young children skip Western fairy tales or folklores, including those
vividly depicted by the Disney movies and cartoons, and instead to meet in a
classroom with a granny or grandpa performing their own life stories.

As curiosity and interests indeed play a great part in the youth’s heart, it was also
hoped that historical events from the pages of a textbook would then be much more
vibrant and real after the elementary students had opportunities to listen personal
stories orally narrated by the aged seniors.**

With the same purpose in mind, Ms. Tsai’s group was then invited to the first
author’s Acting class for one whole semester (fall, 2008). Other than to observe the
possible interactions between the aged and the university students in the classroom,

the project was taken also as a part of the university’s services to the community

1 Directly translated as “Happy Days Arrived,” the name also means “the happiness arrives right in

front of the door.”

2 ). Harwood (2000) studied the communication patterns of college students with their grandparents
and found there were more positive interactions between grandchildren with grandparents than
between children with parents. See. Communication media use in the grandparent-grandchildren
relationship. Journal of Communication 50 (4), 56-78.

13 “E|ders Share the Arts,” associated to the New York City Board of Education, “links generations and
cultures through year-long Living History Programs that transform life experiences into dance,
theater, writing, visual arts and storytelling.” For further information, see its website
http://www.cominguptaller.org/profile/pr80hismulti.htm

Y Ms. Tsai’s troupe has toured at least four elementary schools in Taipei, the capital city, before this
paper is completed. Realizing the endeavor and importance of the Living History Program, the
group plans to extend the program to other cities in Taiwan. See Wang, Mei (2009). Common
Health Magazine, 122, 170-175.
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which has maintained a few nursing homes nearby.

To fulfill the abovementioned purpose with a condition not to interfere with the
students taking the Acting class, the troupe members, referring here as Group 1 in this
paper, agreed to be trained by Ms. Tsai separately in the first two months of the
semester, who then led these senior members back to the classroom in the final month
working closely with the university students; the aged actors took no credit at all from
the university, however. The time for observing the group interactions included the
three class meetings, including one relating to the technical rehearsal, one dress
rehearsal, and one stage performance.

On the other hand, the cooperating group, referred as Group 2 in this paper, was
composed of 15 university junior students registering in this university in fall 2008.
The characteristics of Group 2 were much different from previous semesters mainly
because of the five international students from other Asian countries.

The course, an elective one counted with three credit hours, had a class objective
to train students, by using their senses, feeling, emotion and memories, to perform a
new drama with impromptu methods. Once the characterization of a role was
established, students were asked to improvise the lines and to plot the story through
two or three rehearsals.

The syllabus posted for students before registration had clearly stated that there
would be a number of senior actors joining in the class for the final performance, and
it was expected by all students that the class would be quite different comparing to the
previous semesters. Therefore every student in the class was prepared for a unique

experience.

Method
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The method used in this paper was a loosely structured observation. The course
itself was experimental in nature but no rigid research method was applied. The class
activities were planned while no learning outcome was planned to be controlled. The
process of various lessons was run according to the scheduled dates on course
syllabus, which applied to everyone in the class, including members in Group 1.

Information and events provided in this paper presents a relationship in time
sequence. Detailed descriptions of the meaningful events are provided. The focus is
placed on the communications in the two groups aged at least 40 years apart. It is also
important to note the observed differences did exist between the two groups in terms
of acting. Finally, the subject on learning history through drama is documented.

Feedback from students after the class will be utilized in the redesign of future
courses. Some possible research topics related to communication, especially between
learners in different generations, are discussed. Hypotheses generated from the class

interaction are mentioned for future study.

Observations and Discussion

1. The First Encounter

As previously documented, Group 1 was composed with aged actors from “Si
Lin Men” theatric troupe. Comprising with four males and eight females, these
members were aged 62 to 90, all having retired from government offices, businesses,
schools, and some were housewives. Their personalities could be sensed not only

from their participation in performances, but also from what they wished to be called.
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Some, for example, cheerful old ladies preferred to be nicknamed Tao Tze (after
a name used by a famous TV hostess which sounds similarly as “peach” in Chinese),
Bamboo Green, Kung Hueu Hwa (named as a famous Hong Kong porn movie star),
or Black Cat. On the other hand, gentlemen were named as How Yea-Yea (good
grandpa), Flying Squirrel, Bright Piggy, Si-Shih™ (a leading beauty in the 5 century
B.C. in Chinese history).

The classroom was quickly warmed up right after self introductions were held by
the members of Group 1, and it was easily observed that abovementioned names did
bring an obvious effect upon young students, who then began to report their baby
names and nicknames in front of the whole class. Of course some of the students’
fashionable names immediately caused small disturbances since they might not be
known, or even understandable, to the seniors, but the laughing results remained.

It seems that the students, like the aged ones, became easy to get along with. In
the authors’ teaching experiences, such a warm occasion in the first meeting was not
common at all, a phenomenon worthy of attention in the future communication
research relating to this kind of unpredicted encounters with the aged people.

Soon after the self-introduction session, all the attendants were then grouped into
small parties and played their first impromptu piece together. To the teachers’ surprise,
nursery rhymes and children songs were quickly adopted by almost all the parties. It
is hard to tell which age group is in fact leading the other. However, it is possible that,
since members of Group 1 knew little about pop songs and current day hits, the

situation forced them to all choose whatever they remembered since childhood.

> The name of Si-Shih has often been used in the Chinese society as a metaphor to describe

beautiful women. It was said that Si-Shih’s reflection in water has been so beautiful that even fish
forgets how to swim and therefore sunk into deep water. See
http://baike.baidu.com/view/6732.htm
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(Picture here shows one of the five mixed groups singing “Little Lamb Wants to Go
Home.” This group had two senior actors (centers) and four students.)

The interaction which came after the self introduction session was worthy of
future examination. What were the elements which attracted people to group
themselves together in spite of age differences? What was the role of “age” in
attraction? Why were the children songs, but not newly learned ones, remained in
memory for a long time? Was it true that in some social interactions the greater the

age difference the greater the attraction?

2. The First Rehearsal

The first rehearsal came two months later after the first stage of acquaintance.
During the two months of time lag, each group held its own practices in acting. As
different from what is expected from the beginning of the class, Group 1 worked up a
script, with the help from Ms. Tsai, about how people survived from the
Sino-Japanese War (1937-1945).

It is clear that these senior members in Group 1 were not prepared at all to
perform impromptu pieces on the stage. Although Ms. Tsai and her aged actors simply
hoped students in Group 2 to portray all the young roles in the play as scripted, this
unexpected result was approved and taken seriously if not respectfully.

It was noting that students were not shy or dumb at all. According to the
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instructor’s knowledge, students enrolled in National Chengchi University were
among the top 10%, some even top 2%, high school students in Taiwan before they
passed the entrance examination held annually. Bright with good senses in general,
they quickly accepted the new proposal of playing the minor roles following the
proposed script. However, these students did not give up the idea of doing
improvisations on stage. The negotiated result was that the students would design
three impromptu pieces to present their talents in Act 2.

At the first rehearsal, students quickly noticed that they needed to help some of
the aged actors who easily forget their and lines probably resulted from the aging
symptom. They, for example, often stood at wrong spots in a scene and were confused
when the scene changed. It is also noticed that, without any guidance and assignment
from the class instructor, students were volunteered as assistants to the aged actors,
sometimes even worked as their utility persons. When walk-on parts assigned,

students were responsible to lead and stage the major roles to their proper positions.

(The picture shows that, in rehearsal, the young students played as nurses to a pair of
aged sisters who were separated because of the War. The students were responsible to stage
the aged actors to their spot on cue. And due to the mobility problem of these senior actors,
they were assigned to be pushed around on moveable chairs to ensure the timing of the
entrance and the dramatic effect of the play.)

A great difference in the learning ability between the two groups was easily
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observed since the whole three-hour class time was used entirely to practice Act One,
which is a scripted drama about Group 1 members’ personal memories of the
Sino-Japanese War. No one in the class had any chance to get familiar with what Act
Two would be. Apparently the problem was a failure in time management.

It was then wondered which kind of attitude was appropriate toward the situation
when slow learners were involved. The only possibility might be to practice Act 2
earlier in the following rehearsal, while pre-arrangement or some kind of agreement

on the use of time should also be placed with students beforehand.

3. Interactions auring rehearsals

The main theme of Act One was reminiscent, which clearly shows that what
happened in the past was unforgettable and could be (re)told. It is observed, for
example, that life memories in the Sino-Japanese War remained vividly to most
members of Group 1. Ironically enough, while some of these senior members fought
for the Chinese Army against the Japanese during the war, some others served in the
opposite Royal Japan Army since Taiwan during the wartime was still colonized by
Japan and young male residents were drafted involuntarily to the battlefields
including the Chinese mainland.

Such conflict in identities served as the strong historical backgrounds in the
script, which nevertheless also depicted how Taiwan today is becoming a melting pot
to allow everyone acculturated as the Taiwanese, allowing different members from
either China or Japan living here to join the same performance troupe “Si Lin Men.”

Stories concerning the past were usually told and heard from one side and one

side only. The foe was therefore always on the other side and it was always “they”
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who were blamed for all the misfortunes in the War. Students, on the other hand,
grown from different family backgrounds, were often told how previous generations
had been seriously suffered due to faults of the so-called “they enemies.” It was
strange enough, then, that suddenly there were people from both sides telling their
own true stories together; students were astonished in hearing the script.

As the authors have previously introduced that Group Two was composed of 15
young students with quite different family backgrounds. In fact, other than three
students from Malaysia, one from Japan, and one from Korea, the remaining 10 were
either descendents from families which either speak Mandarin or speak the local
dialect Taiwanese.

During the War, Taiwanese young men were Japanese soldiers who fought
against Chinese, Korean, and people in the South Pacific and South China Sea,
including Malaysia. Here and now, offsprings from China, Japan, Korea, Taiwan, and
Malaysia were all gathered in one classroom at the same time to hear stories told by

persons who were actually foes in that War.

(The picture shows one of the leading actor recites his war experiences in rehearsal. In
the drama, he is a Taiwanese soldier drafted by the Royal Japan Army and fought in the
Philippines. He then comes back after the War and tries to find his poor wife. In real life,
however, he is originally from Mainland China. Note how students were crowded behind the
curtains to pay attention to the story.)

To play a historical event on stage is often fictional. Although the major storyline
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and some of the historical events are preserved in the play, it is still fictional in many
aspects as in most narratives,'® despite it may remain convincing to the immediate
audience. Does the process of interaction sustain the factuality of oral history? Does

oral history provided by the aged always to be considered “truth”?

4. Differences between the groups

Several differences observed in the rehearsals were also worthy of reporting. As
shown in the following table, it was noticeable and to our surprises that the three
stories improvised by the students were all associated with death. It might have
happened by coincidence but it did arouse the instructor’s curiosity because the
subject did touch the social taboo since it was often related to the aged people.

It is natural for young people to play death who may have played death for
numerous times since their childhood. However, with many aged actors watching
without laughing or talking about the subject, the scene somehow did not fit to the
immediate social context.

It is worthy of discussion about when, how, and why a teacher should say or not
to say something about the subject dealing with the social taboo like death. This
problem remains as a question for future attention since the authors did not query at
all why they chose to act as such. And the problem must be a question which deserves
further research because all three impromptu groups suddenly changed their stories in
the next rehearsal without explanation. How and why did the students decide to do a

different piece for final presentation?

16 Many historical events indeed are narratives in nature, see related chapters in D. Herman (1999)
(Ed.). Narratologies: New Perspectives on Narrative Analysis. Columbus: The Ohio State University
Press.
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Table 1: Differences between the two age groups in presenting the final project

Group 1 (senior citizens) Group 2 (young students)
Theme in the story life, reunion death, separation
Set past, another place here and now
Plot complex simple
Characters children, young and old men | young men & women
Style sentimentalism farcical
Performance to live a life to play
Language formal post modern, ill logic
Tempo slow fast
Stage directions dependent to director self instructed
Stage lines memorized impromptu
Physical movement little heavy
Emotion strong shallow

Conclusion and Suggestions

It is concluded that, the involvement of seniors in a university course as
discussed previously has been highly beneficial to students in several aspects.

First, the aged actors obviously have motivated, and also served as role models,
for those young students to learn when they become old. Students were also affected
by the seniors’ enthusiasm in life as actors and especially as aged adults.

In addition, the students’ general attitudes, according to their own class reports,
toward the aged have dramatically changed; for example, some students confessed
that, if not having the opportunity to personally encounter with these senior members
from the “Si Lin Men”, it would be impossible for them to know how an aged life can
be so alive, positive, and active.

Thirdly, young students often found emotional scenes difficult to act, while on

the contrary these aged actors masters to manipulate emotion on stage. In other words,
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the experienced actors could perform to be leaders in a sentimental moment and thus
guaranteed the young students to be in the “right” mood.

Finally, based on the life stories personally narrated by these experienced actors,
the students have learned a history, despite its layman nature, which they never
thought they would comprehend otherwise. It appears that such combination of the
aged and the young in the same classroom has had these special learning outcomes
beyond the author’s teaching expectation.

As the aged actors could have obviously brought lots of fun to the class, there
were still difficulties in teaching such a mixed group. It is noticed, for example, that
the planning and scheduling of course activities needed to be slowed down
significantly or to make special arrangements since the pace of the two groups
involved was indeed different. It seems to be a good practice to consult with the

seniors before the course and to reschedule extra time for them to practice their roles.

(The picture shows the contrast between actors in two different aging groups in
rehearsal. For one thing, for instance, stage directions as well as lines have to be provided
repetitively for aged players, while young students could quickly learn all the lines and
blocking.)

Develop better skills to run time management is then seemed a mandatory

technique for future classes. For one thing, as young students were fast in

remembering lines and dialogues in the play and could improvise story lines by
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themselves, which means not much rehearse time was required in the rehearsal, while
involved with the aged actors from the “Si Lin Men” troupe, however, it was clear
that they had difficulties in keeping tracks of the hours past when they were in the act,
unless that they were physically tired. Repetition in the same act always took plenty

of time.



2009/8/29 69

Appendix: Universities and Research Centers in Taiwan

1. National Cheng Kung University, Institute of Gerontology College of Medicine
(http://www.ncku.edu.tw/~geront/)

Courses offered include “Social Welfare for the Elders,” “Research Methods,”
“Geriatrics,” “Introduction to Health and Social Care System.”

2. Yuan Ze University, Gerotechnology Research Center (http://grc.yzu.edu.tw/)

No courses offered.

3. Minghsin University, Department of Senior Citizen Service Management
(http://acade.must.edu.tw/index.aspx?UnitiD=30305)

A series of courses in (1) Preventive Medicine (2) Long-term Care for the Elders,
(3) Psychology and communication, (4) Social Welfare and Community Services,
(5) Life Planning and Leisure, (6) Management for Business associated with
Elders.

4. National Chung Cheng University, Graduate Institute of Elder Education
(http://www.ccu.edu.tw/~gieed/)

Courses are related to “adult education.”

5. Toko University, the Department of Applied Gerontology
(http://deptweb.toko.edu.tw/elderly/index.files/Page266.htm)

Four-year courses are related to general care and social welfare.

6. Taipei Medical University, College of Nursing (http://nursing.tmu.edu.tw/)

A series of courses are provided in “life care and management,” “acute care,”
and “long-term care.”

7. Shih Chien University, Research Center for Elder Life and Health

None degree program with courses in gerontology, geriatrics, senior nutrition,
chronic diseases for elderly, senior health & welfare laws, senior family study,
social work with elderly, nursing home management, introduction to senior
housing environment, practicum, senior industry, thesis.

8. National Taiwan University, Population and Gender Studies Center.
(http://homepage.ntu.edu.tw/~psc/index%5B1%5D.htm)

Long-term care for the elders is one of the many research topics.

9. FuJen Catholic University, College of Medicine
(http://www.mc.fju.edu.tw/gerontology/intro.html)



http://www.ncku.edu.tw/~geront/�
http://grc.yzu.edu.tw/�
http://acade.must.edu.tw/index.aspx?UnitID=30305�
http://www.ccu.edu.tw/~gieed/�
http://nursing.tmu.edu.tw/�
http://homepage.ntu.edu.tw/~psc/index%5B1%5D.htm�
http://www.mc.fju.edu.tw/gerontology/intro.html�

2009/8/29 70

10.

11.

12.

13.

A 30 credit hour program in gerontology with gerontology core and professional
core is offered. Required courses are “adult development and aging,” “fitness of
aging,” “activity design of later life.”

To view more of the program, please check the following website:
http://www.mc.fju.edu.tw/gerontology/intro4.html

Chang Jung Christian University, Center of Elderly Population Business
Management (http://210.70.170.219/administer_detail.php?sn=31)

gerontology, administration and system management in programs for older adults,
geriatrics, nursing care for elderly, counseling older adults and their families,
need assessment for elderly, senior industry, social policy and aging, senior
health and welfare laws, financial management for elderly, management of long
term care organization, practicum of senior industry planning.

Kaohsiung Medical University, Course of Aging Society
(http://cfip.kmu.edu.tw/front/bin/cglist.phtml?Category=100084)

Courses offered are social gerontology, introduction to elderly health care policy,
aging physiology, geriatrics, life care and ethics, gerontological nursing,
geriatrics, psychiatry for geriatric, geriatric, and pharmacotherapy.

For other courses
see: http://cfip.kmu.edu.tw/ezcatfiles/cust/img/img/16/10698.pdf

Chung Shan Medical University
(http://med.csmu.edu.tw/front/bin/ptlist.phtm|?Category=281)

Program required courses are in geriatrics, health care/promotion for the elderly,
gerontology, psychology, nursing, nutrition, long term Care. Electives courses
are from different departments which joined the integrated program.

National Taiwan Norman University (http://www.ntnu.edu.tw/aa/aa5/)

This is a newly established program available in fall, 2008, and no detail is
published yet.
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Give them history —
A learning experience in a Taiwanese acting course

Abstract

“We’ve made history in this class after we had a chance to perform on stage with a group of
grandpas and grandmas aged over 75 this semester. Although they were not as agile as us but they did
show much affection in personating characters comparing with us inexperienced youngsters. | was
agitated when | saw ‘Black Cat,’ the 90-year-old grandma, sang the Chinese opera on stage, and |
wondered what | would be when | became ninety. Would 1 be as passionate as she is to acting?”

The above note came from a student’s class review held in early January, 2008.
The class, entitled “Acting,” was offered to 15 junior students in the Department of
RTV, National Chengchi University. In fall, 2007, impromptu acting exercises and
games were applied to the class, with a very different teaching approach for the first
time. The class then invited ten senior citizens, all having had previous acting
experiences, to join in the class. These seniors agreed to play and share the same stage
with young students at the end of the semester for a final presentation. A new play
was created and attracted 300 unexpected crowds from the campus.

This paper intends to report the teaching strategies and learning results
happening in the abovementioned acting class. Influences from these older adults
upon the students in the Acting course are emphasized, and attitude change from
students toward the aged are specifically observed. Finally, future possibilities of

having seniors to join some of the university courses are discussed.

Key words: gerontology, acting teaching, impromptu acting
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Purpose

The purpose of this paper is threefold, 1) to report an unexpected teaching and
learning experience in a university classroom in Taiwan; 2) to document an
experiment which is possible to be useful in improving a future teaching method; and
3) to generate research topics related to classroom communication and
communication with senior citizens. The paper is organized in sessions such as

background, the course, method, observations, and finally conclusion and suggestions.

Background

“Water makes the river flow.” This is an ancient Chinese saying which serves as
a metaphor when mentioning the background of such a particular class experience.
Generally speaking, the proverb means that things come natural when they are ready;
so is the current paper which, in fact, is resulted from both a long-term research
project and teaching experiments.

For the first part, it is important to care for our seniors around us in Taiwan and
to prepare our society of a time to come. Taiwan has a senior (65+) population of 2.31
million, which is 10.1% of the total population of 22.91 million. The current ratio of
children and seniors, or the index of aging, is 46%, meaning every 2 youngsters have
to support one senior adult in the society. According to the recent increasing rate of
seniors in Taiwan, it is expected to have more senior citizens than children 10 years

from now and in year 2025 there will have one fifth of the population being aged.*

From the Taiwanese public database issued by the Executive Yuan,
http://www.dgbas.gov.tw/public/Data/78291743271.pdf
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The Social Welfare Department of Taipei City Government has noticed the aging
phenomenon and established programs, including those on health, economic and
insurance, education and leisure, psychological and social adaptation themes, for
people aged over 65. In order to promote the well-beings and to extend life
experiences for the elders, many non-degree schools and courses are being offered by
different nonprofit organizations as well.

However, current programs in regular educational institutions or civilian training
schools often neglect the importance of social interaction or communication needs
among the aged. After a quick review of all the current programs and courses offered
in the universities and research centers in Taiwan (see Appendix), we find gerontology
in general, and social welfare, policy making, management, medicine and
psychological care for the elders and their families in particular, are the core concerns
of adult education in colleges and universities. Attentions to perspectives on
humanities, arts, philosophy, communication in an older adult’s life, however, have
not been emphasized yet.

The authors of this paper have thus organized a research team, since the year
2000, to initiate a series of research topics on gerontology and communication with
grants supported by the National Science Commission of Taiwan Government; some
using senior citizens as research targets, while others on how these seniors being
represented and were storied in the news media®.

After seven years of research and several papers published in academic journals®,

2 The authors have worked together as a research team to study media representations of older

adults in Taiwan. For more details see http://www3.nccu.edu.tw/~kjt1026/gerontology/. (in
Chinese version only)

The authors have published several articles in Taiwan’s communication journals, including: Tsai, Y.
& K. J. Tsang (2008). Emotion and memory of the elderly in reading news stories. Chinese Journal
of Communication Research, 13, 1-35. Tsai, Y. & K.J. Tsang (2008). Self images and social roles of
the aging people and their contacts with the Internet. Mass Communication Research, 97, 1-43.
Tsai, Y. & K.J. Tsang (January 2007). Research on gerontology and communication. Si Nan Min Tzu

3
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"4 \was offered, first time in Taiwan,

a course titled “Communication and Gerontology
by the second author in spring 2008 with purposes to remind university students of
noticing the global aging phenomenon and to request them to pursue positive
communication skills with the aged.

It is also a sincere concern of this course to offer the students an opportunity
searching for a good lifespan attitude with others since all of us are social beings in a
communicative environment. Most important of all, as many of the students taking
this course are communication majors who may choose communication as their future
career, promoting a healthy aspect toward the aged and aging in general is therefore
necessary and contributive.

In the meantime, it is equally important for the authors to propose another course
on the subject of gerontology and communication. This time an emphasis on narrative

is appropriately chosen since it fits the first author’s main educational and teaching

background.

The Course

This course, entitled “Acting,” has been run our times before 2005 without
making much difference in its core syllabi. Shakespeare, Sophocles, Tennessee
Williams and Chinese stories plus some student works and impromptu pieces were

staged previously as class projects. Starting fall 2007, experimental elements began to

Hsue Po, 148-151. Tsang, K.J. & Y. Tsai (2005). Reconsidering news reporting and time narrative: A
research proposal on aging news stories. Mass Communication Research, 83, 1-38. Tsang, K.J. & V.
Tsai (2005). Interviewing the elderly: An observation on methodology. Communication Research
Newsletter, 42, 17-22. Tsai, Y. & K. J. Tsang (2003). Aged audience and TV drama: Applications of
personality theories and audience research. Chinese Journal of Communication Research, 3,
197-236.

The course was a big success and is to be offered again in 2010. To view the course syllabus (in
Chinese only), see: http://www3.nccu.edu.tw/~kjt1026/gerontology/
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add in with hopes to improve teaching outcomes.

The first attempt was to invite a co-teaching colleague who might have owned
practical theatric experiences. Undoubtedly the involvement of Shiao-Dee Wang, a
well-known director who has been reputed for her TV sitcoms producing records, in
this course has largely encouraged the spirit and the enthusiasm of the students; the
pace of the course and the teaching method nevertheless remained unchanged and
further adjustment was apparently needed.

The following questions later continuously popped out from the student reviews
and stimulated the instructor to reconsider the reasoning behind teaching philosophy:

-- What would be a proper teaching/learning goal for both the teachers and
students in such an acting course?

-- How would an acting class like this be additionally improved to fulfill the
needs of the students in the College of Communication?

-- Should the teachers simply train the students to prepare them in general as
future anchorpersons, TV hosts, or even drama stars?

-- Are we concerned with teaching the students more as “communicators” than as
professional performers in theaters?

-- Should the course be taught more as a common course than as an advanced
course normally given in an art school?

About the same time we had a chance to invite Director Yin-ju Tsai in fall, 2007,
to join the Acting class as guest speaker who has been closely working with the Godot
Theater Company,” one of the most active theatric groups in Taiwan established in

1988, and supervised a troupe of a dozen of aged actors who called themselves

> To view the Godot Theater Company, check: http://www.godot.org.tw/#
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members of “Si Lin Men”®.

Founded in 2003, Ms. Tsai and his senior troupe members have been busy in
touring around to share their real life stories with elementary school students in
Taiwan, hoping they would later be willing to share stories with their own
grandparents or even great grandparents.’

The concept of having the elderly share life stories with young children, mainly
coping from Susan Perlstein’s well-known idea “Elders Share the Arts,”® was rather
new in Taiwan. In Ms. Tsai’s “Living History Program” in Taiwan, it was purposed, if
possible, to have young children skip Western fairy tales or folklores, including those
vividly depicted by the Disney movies and cartoons, and instead to meet in a
classroom with a granny or grandpa performing their own life stories.

As curiosity and interests indeed play a great part in the youth’s heart, it was also
hoped that historical events from the pages of a textbook would then be much more
vibrant and real after the elementary students had opportunities to listen personal
stories orally narrated by the aged seniors.’

With the same purpose in mind, Ms. Tsai’s group was then invited to the first
author’s Acting class for one whole semester (fall, 2008). Other than to observe the
possible interactions between the aged and the university students in the classroom,

the project was taken also as a part of the university’s services to the community

6 Directly translated as “Happy Days Arrived,” the name also means “the happiness arrives right in

front of the door.”

7" J. Harwood (2000) studied the communication patterns of college students with their grandparents
and found there were more positive interactions between grandchildren with grandparents than
between children with parents. See. Communication media use in the grandparent-grandchildren
relationship. Journal of Communication 50 (4), 56-78.

& “Elders Share the Arts,” associated to the New York City Board of Education, “links generations and
cultures through year-long Living History Programs that transform life experiences into dance,
theater, writing, visual arts and storytelling.” For further information, see its website
http://www.cominguptaller.org/profile/pr80hismulti.htm

° Ms. Tsai’s troupe has toured at least four elementary schools in Taipei, the capital city, before this
paper is completed. Realizing the endeavor and importance of the Living History Program, the
group plans to extend the program to other cities in Taiwan. See Wang, Mei (2009). Common
Health Magazine, 122, 170-175.
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which has maintained a few nursing homes nearby.

To fulfill the abovementioned purpose with a condition not to interfere with the
students taking the Acting class, the troupe members, referring here as Group 1 in this
paper, agreed to be trained by Ms. Tsai separately in the first two months of the
semester, who then led these senior members back to the classroom in the final month
working closely with the university students; the aged actors took no credit at all from
the university, however. The time for observing the group interactions included the
three class meetings, including one relating to the technical rehearsal, one dress
rehearsal, and one stage performance.

On the other hand, the cooperating group, referred as Group 2 in this paper, was
composed of 15 university junior students registering in this university in fall 2008.
The characteristics of Group 2 were much different from previous semesters mainly
because of the five international students from other Asian countries.

The course, an elective one counted with three credit hours, had a class objective
to train students, by using their senses, feeling, emotion and memories, to perform a
new drama with impromptu methods. Once the characterization of a role was
established, students were asked to improvise the lines and to plot the story through
two or three rehearsals.

The syllabus posted for students before registration had clearly stated that there
would be a number of senior actors joining in the class for the final performance, and
it was expected by all students that the class would be quite different comparing to the
previous semesters. Therefore every student in the class was prepared for a unique

experience.

Method
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The method used in this paper was a loosely structured observation. The course
itself was experimental in nature but no rigid research method was applied. The class
activities were planned while no learning outcome was planned to be controlled. The
process of various lessons was run according to the scheduled dates on course
syllabus, which applied to everyone in the class, including members in Group 1.

Information and events provided in this paper presents a relationship in time
sequence. Detailed descriptions of the meaningful events are provided. The focus is
placed on the communications in the two groups aged at least 40 years apart. It is also
important to note the observed differences did exist between the two groups in terms
of acting. Finally, the subject on learning history through drama is documented.

Feedback from students after the class will be utilized in the redesign of future
courses. Some possible research topics related to communication, especially between
learners in different generations, are discussed. Hypotheses generated from the class

interaction are mentioned for future study.

Observations and Discussion

1. The First Encounter

As previously documented, Group 1 was composed with aged actors from “Si
Lin Men” theatric troupe. Comprising with four males and eight females, these
members were aged 62 to 90, all having retired from government offices, businesses,
schools, and some were housewives. Their personalities could be sensed not only

from their participation in performances, but also from what they wished to be called.
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Some, for example, cheerful old ladies preferred to be nicknamed Tao Tze (after
a name used by a famous TV hostess which sounds similarly as “peach” in Chinese),
Bamboo Green, Kung Hueu Hwa (named as a famous Hong Kong porn movie star),
or Black Cat. On the other hand, gentlemen were named as How Yea-Yea (good
grandpa), Flying Squirrel, Bright Piggy, Si-Shih® (a leading beauty in the 5 century
B.C. in Chinese history).

The classroom was quickly warmed up right after self introductions were held by
the members of Group 1, and it was easily observed that abovementioned names did
bring an obvious effect upon young students, who then began to report their baby
names and nicknames in front of the whole class. Of course some of the students’
fashionable names immediately caused small disturbances since they might not be
known, or even understandable, to the seniors, but the laughing results remained.

It seems that the students, like the aged ones, became easy to get along with. In
the authors’ teaching experiences, such a warm occasion in the first meeting was not
common at all, a phenomenon worthy of attention in the future communication
research relating to this kind of unpredicted encounters with the aged people.

Soon after the self-introduction session, all the attendants were then grouped into
small parties and played their first impromptu piece together. To the teachers’ surprise,
nursery rhymes and children songs were quickly adopted by almost all the parties. It
is hard to tell which age group is in fact leading the other. However, it is possible that,
since members of Group 1 knew little about pop songs and current day hits, the

situation forced them to all choose whatever they remembered since childhood.

% The name of Si-Shih has often been used in the Chinese society as a metaphor to describe

beautiful women. It was said that Si-Shih’s reflection in water has been so beautiful that even fish
forgets how to swim and therefore sunk into deep water. See
http://baike.baidu.com/view/6732.htm
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(Picture here shows one of the five mixed groups singing “Little Lamb Wants to Go
Home.” This group had two senior actors (centers) and four students.)

The interaction which came after the self introduction session was worthy of
future examination. What were the elements which attracted people to group
themselves together in spite of age differences? What was the role of “age” in
attraction? Why were the children songs, but not newly learned ones, remained in
memory for a long time? Was it true that in some social interactions the greater the

age difference the greater the attraction?

2. The First Rehearsal

The first rehearsal came two months later after the first stage of acquaintance.
During the two months of time lag, each group held its own practices in acting. As
different from what is expected from the beginning of the class, Group 1 worked up a
script, with the help from Ms. Tsai, about how people survived from the
Sino-Japanese War (1937-1945).

It is clear that these senior members in Group 1 were not prepared at all to
perform impromptu pieces on the stage. Although Ms. Tsai and her aged actors simply
hoped students in Group 2 to portray all the young roles in the play as scripted, this
unexpected result was approved and taken seriously if not respectfully.

It was noting that students were not shy or dumb at all. According to the
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instructor’s knowledge, students enrolled in National Chengchi University were
among the top 10%, some even top 2%, high school students in Taiwan before they
passed the entrance examination held annually. Bright with good senses in general,
they quickly accepted the new proposal of playing the minor roles following the
proposed script. However, these students did not give up the idea of doing
improvisations on stage. The negotiated result was that the students would design
three impromptu pieces to present their talents in Act 2.

At the first rehearsal, students quickly noticed that they needed to help some of
the aged actors who easily forget their and lines probably resulted from the aging
symptom. They, for example, often stood at wrong spots in a scene and were confused
when the scene changed. It is also noticed that, without any guidance and assignment
from the class instructor, students were volunteered as assistants to the aged actors,
sometimes even worked as their utility persons. When walk-on parts assigned,

students were responsible to lead and stage the major roles to their proper positions.

(The picture shows that, in rehearsal, the young students played as nurses to a pair of
aged sisters who were separated because of the War. The students were responsible to stage
the aged actors to their spot on cue. And due to the mobility problem of these senior actors,
they were assigned to be pushed around on moveable chairs to ensure the timing of the
entrance and the dramatic effect of the play.)

A great difference in the learning ability between the two groups was easily
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observed since the whole three-hour class time was used entirely to practice Act One,
which is a scripted drama about Group 1 members’ personal memories of the
Sino-Japanese War. No one in the class had any chance to get familiar with what Act
Two would be. Apparently the problem was a failure in time management.

It was then wondered which kind of attitude was appropriate toward the situation
when slow learners were involved. The only possibility might be to practice Act 2
earlier in the following rehearsal, while pre-arrangement or some kind of agreement

on the use of time should also be placed with students beforehand.

3. Interactions auring rehearsals

The main theme of Act One was reminiscent, which clearly shows that what
happened in the past was unforgettable and could be (re)told. It is observed, for
example, that life memories in the Sino-Japanese War remained vividly to most
members of Group 1. Ironically enough, while some of these senior members fought
for the Chinese Army against the Japanese during the war, some others served in the
opposite Royal Japan Army since Taiwan during the wartime was still colonized by
Japan and young male residents were drafted involuntarily to the battlefields
including the Chinese mainland.

Such conflict in identities served as the strong historical backgrounds in the
script, which nevertheless also depicted how Taiwan today is becoming a melting pot
to allow everyone acculturated as the Taiwanese, allowing different members from
either China or Japan living here to join the same performance troupe “Si Lin Men.”

Stories concerning the past were usually told and heard from one side and one

side only. The foe was therefore always on the other side and it was always “they”
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who were blamed for all the misfortunes in the War. Students, on the other hand,
grown from different family backgrounds, were often told how previous generations
had been seriously suffered due to faults of the so-called “they enemies.” It was
strange enough, then, that suddenly there were people from both sides telling their
own true stories together; students were astonished in hearing the script.

As the authors have previously introduced that Group Two was composed of 15
young students with quite different family backgrounds. In fact, other than three
students from Malaysia, one from Japan, and one from Korea, the remaining 10 were
either descendents from families which either speak Mandarin or speak the local
dialect Taiwanese.

During the War, Taiwanese young men were Japanese soldiers who fought
against Chinese, Korean, and people in the South Pacific and South China Sea,
including Malaysia. Here and now, offsprings from China, Japan, Korea, Taiwan, and
Malaysia were all gathered in one classroom at the same time to hear stories told by

persons who were actually foes in that War.

(The picture shows one of the leading actor recites his war experiences in rehearsal. In
the drama, he is a Taiwanese soldier drafted by the Royal Japan Army and fought in the
Philippines. He then comes back after the War and tries to find his poor wife. In real life,
however, he is originally from Mainland China. Note how students were crowded behind the
curtains to pay attention to the story.)

To play a historical event on stage is often fictional. Although the major storyline
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and some of the historical events are preserved in the play, it is still fictional in many
aspects as in most narratives,'* despite it may remain convincing to the immediate
audience. Does the process of interaction sustain the factuality of oral history? Does

oral history provided by the aged always to be considered “truth”?

4. Differences between the groups

Several differences observed in the rehearsals were also worthy of reporting. As
shown in the following table, it was noticeable and to our surprises that the three
stories improvised by the students were all associated with death. It might have
happened by coincidence but it did arouse the instructor’s curiosity because the
subject did touch the social taboo since it was often related to the aged people.

It is natural for young people to play death who may have played death for
numerous times since their childhood. However, with many aged actors watching
without laughing or talking about the subject, the scene somehow did not fit to the
immediate social context.

It is worthy of discussion about when, how, and why a teacher should say or not
to say something about the subject dealing with the social taboo like death. This
problem remains as a question for future attention since the authors did not query at
all why they chose to act as such. And the problem must be a question which deserves
further research because all three impromptu groups suddenly changed their stories in
the next rehearsal without explanation. How and why did the students decide to do a

different piece for final presentation?

1 Many historical events indeed are narratives in nature, see related chapters in D. Herman (1999)
(Ed.). Narratologies: New Perspectives on Narrative Analysis. Columbus: The Ohio State University
Press.
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Table 1: Differences between the two age groups in presenting the final project

Group 1 (senior citizens) Group 2 (young students)
Theme in the story life, reunion death, separation
Set past, another place here and now
Plot complex simple
Characters children, young and old men | young men & women
Style sentimentalism farcical
Performance to live a life to play
Language formal post modern, ill logic
Tempo slow fast
Stage directions dependent to director self instructed
Stage lines memorized impromptu
Physical movement little heavy
Emotion strong shallow

Conclusion and Suggestions

It is concluded that, the involvement of seniors in a university course as
discussed previously has been highly beneficial to students in several aspects.

First, the aged actors obviously have motivated, and also served as role models,
for those young students to learn when they become old. Students were also affected
by the seniors’ enthusiasm in life as actors and especially as aged adults.

In addition, the students’ general attitudes, according to their own class reports,
toward the aged have dramatically changed; for example, some students confessed
that, if not having the opportunity to personally encounter with these senior members
from the “Si Lin Men”, it would be impossible for them to know how an aged life can
be so alive, positive, and active.

Thirdly, young students often found emotional scenes difficult to act, while on

the contrary these aged actors masters to manipulate emotion on stage. In other words,
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the experienced actors could perform to be leaders in a sentimental moment and thus
guaranteed the young students to be in the “right” mood.

Finally, based on the life stories personally narrated by these experienced actors,
the students have learned a history, despite its layman nature, which they never
thought they would comprehend otherwise. It appears that such combination of the
aged and the young in the same classroom has had these special learning outcomes
beyond the author’s teaching expectation.

As the aged actors could have obviously brought lots of fun to the class, there
were still difficulties in teaching such a mixed group. It is noticed, for example, that
the planning and scheduling of course activities needed to be slowed down
significantly or to make special arrangements since the pace of the two groups
involved was indeed different. It seems to be a good practice to consult with the

seniors before the course and to reschedule extra time for them to practice their roles.

(The picture shows the contrast between actors in two different aging groups in
rehearsal. For one thing, for instance, stage directions as well as lines have to be provided
repetitively for aged players, while young students could quickly learn all the lines and
blocking.)

Develop better skills to run time management is then seemed a mandatory

technique for future classes. For one thing, as young students were fast in

remembering lines and dialogues in the play and could improvise story lines by
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themselves, which means not much rehearse time was required in the rehearsal, while
involved with the aged actors from the “Si Lin Men” troupe, however, it was clear
that they had difficulties in keeping tracks of the hours past when they were in the act,
unless that they were physically tired. Repetition in the same act always took plenty

of time.
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Appendix: Universities and Research Centers in Taiwan

1. National Cheng Kung University, Institute of Gerontology College of
Medicine (http://www.ncku.edu.tw/~geront/)

Courses offered include “Social Welfare for the Elders,” “Research Methods,”
“Geriatrics,” “Introduction to Health and Social Care System.”

2. Yuan Ze University, Gerotechnology Research Center
(http://grc.yzu.edu.tw/)

No courses offered.

3. Minghsin University, Department of Senior Citizen Service
Management (http://acade.must.edu.tw/index.aspx?UnitID=30305)

A series of courses in (1) Preventive Medicine (2) Long-term Care for the Elders,
(3) Psychology and communication, (4) Social Welfare and Community Services,
(5) Life Planning and Leisure, (6) Management for Business associated with
Elders.

4. National Chung Cheng University, Graduate Institute of Elder
Education (http://www.ccu.edu.tw/~gieed/)

Courses are related to “adult education.”

5. Toko University, the Department of Applied Gerontology
(http://deptweb.toko.edu.tw/elderly/index.files/Page266.htm)

Four-year courses are related to general care and social welfare.

6.  Taipei Medical University, College of Nursing
(http://nursing.tmu.edu.tw/)

A series of courses are provided in “life care and management,” “acute care,”
and “long-term care.”

7. Shih Chien University, Research Center for Elder Life and Health

None degree program with courses in gerontology, geriatrics, senior nutrition,
chronic diseases for elderly, senior health & welfare laws, senior family study,
social work with elderly, nursing home management, introduction to senior
housing environment, practicum, senior industry, thesis.

8. National Taiwan University, Population and Gender Studies Center.
(http://homepage.ntu.edu.tw/~psc/index%5B1%5D.htm)

Long-term care for the elders is one of the many research topics.
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13.

9. Fu Jen Catholic University, College of Medicine
(http://www.mc.fju.edu.tw/gerontology/intro.html)

A 30 credit hour program in gerontology with gerontology core and professional
core is offered. Required courses are “adult development and aging,” “fitness of
aging,” “activity design of later life.”

To view more of the program, please check the following website:
http://www.mc.fju.edu.tw/gerontology/intro4.html

10. Chang Jung Christian University, Center of Elderly Population
Business Management
(http://210.70.170.219/administer_detail.php?sn=31)

gerontology, administration and system management in programs for older adults,
geriatrics, nursing care for elderly, counseling older adults and their families,
need assessment for elderly, senior industry, social policy and aging, senior
health and welfare laws, financial management for elderly, management of long
term care organization, practicum of senior industry planning.

11. Kaohsiung Medical University, Course of Aging Society
(http://cfip.kmu.edu.tw/front/bin/cglist.phtm|?Category=100084)

Courses offered are social gerontology, introduction to elderly health care policy,
aging physiology, geriatrics, life care and ethics, gerontological nursing,
geriatrics, psychiatry for geriatric, geriatric, and pharmacotherapy.

For other courses
see: http://cfip.kmu.edu.tw/ezcatfiles/cust/img/img/16/10698.pdf

12.  Chung Shan Medical University
(http://med.csmu.edu.tw/front/bin/ptlist.phtml?Category=281)

Program required courses are in geriatrics, health care/promotion for the elderly,
gerontology, psychology, nursing, nutrition, long term Care. Electives courses
are from different departments which joined the integrated program.

National Taiwan Norman University (http://www.ntnu.edu.tw/aa/aa5/)

This is a newly established program available in fall, 2008, and no detail is
published yet.
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