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English Abstract

With the advancement of the Internet, people’s irgpbabits and behaviors have
been evolving and reshaped. Previous studies iradichat more research on reading
habits in this digital age is necessary to be rthvestigated and updated to eke out
EFL educators’ understanding of EFL learners’ ugdble Internet to facilitate their
English learnig. This study attempts to explore how undergradsiatgents use the
Internet to facilitate their English learning byhdeg into their habits and perceptions
of reading English on the Internet and whetherghe@any difference between
undergraduate freshmen and seniors.

The present study adopted a qualitative researthadeThe participants are
forty-nine EFL English major undergraduates witlemty-five seniors and
twenty-four freshmen from two universities in nath Taiwan. The major way to
collect data is focus group interviews, which amsstructured interviews with
eighteen focus interview groups of the participgstudents. The interview data were
transcribed in verbatim and analyzed in accordavittecontent analysis method.

The major findings of the habits of reading Englstine revealed that the
participants basically held positive attitude todsaand grew into the habit of reading
English on the Internet. They read English onlimethe purpose of doing schoolwork
and they preferred reading contents related to tdoeirses, with light topics such as
leisure and art, with sensational and catchy tencshort length, or with more
reliability and authority. The English learning ve#ies that the participants usually
went to were also provided for pedagogical refeesntoreover, the participants
were much more motivated to read English onlinemthe reading contents were
accompanied with multimedia. Upon facing readingipcehension problems, they

usually turned to online dictionaries or onlinetarg translators to improve their
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understanding of the contents they were readinthernternet.

The students’ perceptions of disadvantages of ngaalline included
inflexibility, distraction and disorientation, oserpply of information, and lack of
ergonomic concerns. Apart from the disadvantagesaifing English on the Internet,
the participants put forth a number of valuableitaaf reading online, including
time and cost saving in gaining information, gagapidly-updated information,
others’ perspective, accessing information in diferms, interacting with others,
making documents, benefiting English learning, amdtitasking. As for the
suggestions made to the teachers intending toratethe Internet use into classes,
the participants hoped that teachers could recordrtream useful websites, teach
them search skills, and infuse the Internet ineodlassroom setting.

The major findings of the differences between #ias and the freshmen were
that the seniors were more accustomed to incornpgr&nglish language into their
daily lives in order to increase more chances tmérse themselves in English
learning environments through the Internet tharfithkghmen. In addition, the seniors
were more resourceful in using the Internet to hle§mselves with problems they
met while reading online. Contrarily, the freshnstifi needed teachers’ training on
how to solve their reading comprehension with moethods and on how to
distinguish reliable websites from incredible ones.

Finally, it is expected that the findings of thisady can provide educators with
more understanding about how undergraduates utiizénternet to facilitate their
English learning and how their reading habits afeienced by the widespread use of
the Internet. Besides, a number of pedagogicaligaipbns and instructional

suggestions are presented at the end of this tfeesslucators’ teaching references.



CHAPTER ONE
INTRODUCTION
Background

Reading is indispensable for second or foreignuagg (henceforth, L2)
learners and it has been of the spotlight of L2aesh. According to Anderson (1999),
reading is the prerequisite skill that all languéeggners must be equipped with
because the development of good reading abiliaesgeeatly help them in the
development of various academic areas. In addiiorgriety of reading modes, such
as extensive reading, pleasure reading, and fremte@ring reading, have been
heatedly discussed and advocated in an attempbtade L2 learners with abundant
comprehensible input (Krashen, 2004) to acquirengnar, and reading and writing
literacy, and further boost their language develepinAs a consequence, it is
obvious that developing good English language praficy does depend on good
English reading habits.

Nevertheless, several studies on learners’ redthbgs have indicated that
learners at college level hardly ever read unlesg are required to read under
compulsion, such as the imminence of examinatipagers deadline, report
presentations, and so forth (Mokhtari & Sheoreg4t®andian, 2001; Smithies,
1983). In other words, for students, reading ihimgf but a utilitarian activity
(Mokhtari & Sheorey, 1994), meaning that readingnfy associated with passing
examinations or academic workloads instead of pleaand acquisition of up-to-date
knowledge (Pandian, 2001; Smithies, 1983; Yang/200dkewise, Taiwanese EFL
learners seem to not take reading English as l#fsiurre reading activity. According

to a transnational survey (United Daily News, 30/8lober 07conducted by

! The source of this information was coveredﬁfﬁrﬁ %F‘?E%Tﬁ called United Daily News in Chinese, on
November 38 in 2007 and it was extracted on Marc¢hid 2008. The news website is as follows:
http://mag.udn.com/mag/campus/storypage.jsp?f ARF9D848




Progress in Reading Literacy Study (PRLS) in 2@0ihvestigate students’ reading
habits across 45 countries, the result shows tiatahese students’ reading habits
and literacy are ranked as 22 among 45, which esthe education authorities and
teachers here in Taiwan. Therefore, it can be asduhat Taiwanese students seem to
lack habits of reading English in their leisuredintf English language educators
desire to enhance learners’ ability to acquire etthatter knowledge as well as their
English language competence simultaneously, theitapce of understanding and
developing their reading habits should not be vestenated.

Currently, with the advent of information computechnologies (hereafter, ICTSs)
such as Internet or World Wide Web (henceforth, WYViffeople nowadays tend to
rely heavily on computer-based resources (suchréimgvemail, watching online
videos, reading online news, transmitting instaasgsages through MSN, exchange
information in online chat rooms or discussion ayg¢han paper-based ones (such as
reading newspapers, magazines, novels, writingsimaild sending postcards)” (Shen,
2006, p.559). In this perspective, reading in thisrmation-bombarded age is no
more restricted to reading print books since adamgmber of electronic versions of
printed materials can be easily accessed and @okan the WWW. “This
phenomenon may change the way people perceive edmmihg and how printed
materials are being utilized to facilitate readifggarim & Hasan, 2007, p.2). Viewed
in this vein, a curious question accordingly emsrgem this technology-dominated
phenomenon in language education: Are languagedesireading habits affected by
the revolution of ICTs and how are they affected?

Many reading scholars propose that with the advaecg of the Internet and new
technologies, people’s reading habits and behahiave been profoundly influenced
and thus evolving in several ways (Coiro, 2003;|&@ag & Dobler, 2007; Karim &

Hasan, 2007; Henry, 2006; Leu, 2007; Liu, 2005; M&iBon; Sutherland-Smith,



2002). First of all, owing to the demand of glokation, abilities to comprehend
online information in both native language and igmdanguage, especially in English,
have become a major concern in the field of L2lewgand learning (Jurado, 2007,
Warschauer & Healey, 1998). Additionally, accordingCrystal (1997), “an estimated
85% of electronically stored information in the \ebis in English, so it is important
for English language teachers to look at the spe@nomic, cultural and linguistic
consequences of the global spread of the Englisjuizge influenced by the
development of the Internet’(cited in Shin & So00Z, p.3). In this regard, the
Internet serves as an inexhaustible repertoireasftiing and learning resources that
provide L2 educators with access to a diversitieathing materials and L2 learners
with authentic target language environments (Al2003; Anderson, 2003;
Hanson-Smith, 2003; Walz, 2001a & 2001b). It iscadgly unquestionable that
nowadays most L2 learners resort to the Interntetrédnardcopy books for personal
and school-based reading and they can read as geangs and multimedia forms of
materials as they want.

Secondly, with openness and multiplex presentatdmeading materials on the
Internet, reading on the Internet is not just regdexts posted on websites. Almost
all Internet reading materials accompany with hijpks embedded in reading
contents for further information and details, namedn-linear hypertexts, and display
with multimedia, movie clips, audio, video, andgecal cues (Altun, 2000;
Hanson-Smith, 2003; Son, 1998). Furthermore, Warsehand Healey (1998)
propose that the Internet provides many channatemmimunication to bridge learners
of a language with other speakers of the targefuage around the world
synchronously (e.g., Messenger and chat room)yarcasonously (e.g., e-mail and
blog). All these characteristics allow Internetnssend readers to be exposed to

information-dense contexts under the WWW employiffigrent ways to obtain



information that they desire to search for. In brieternet reading reinforces
comprehension, facilitates discovery approach,anr@nces learning strategies for
L2 learners’ autonomous learning.

Thirdly, the nature of Internet reading is an iptay of reading comprehension
and web literacy that requires learners’ abilityital, scan, digest, and store Internet
information (Coiro, 2003; Eagleton & Dobler, 200¥enry, 2003; Sutherland-Smith,
2002). To be exact, L2 learners who read targejuage on the Internet should be
prepared with not only the command of the targegleage to comprehend texts but
also the additional Internet-based reading skiils mavigational skills to specifically
bring them closer to target resources in the laiblyime system of Internet (Coiro &
Dobler, 2007; Huang, 2006). Following this linggrawing body of studies which
specifically intend to explore L2 learners’ actu@kernet reading strategies use and
performances has been conducted in hope of sefkitige best instruction to
enhance L2 learners’ reading performances on theforenat of reading in the digital
age (Altun, 2003; Anderson, 2003; Chun, 2001; Hu&06; Konishi, 2003; Tseng,
2006).

L2 learners’ perceptions of reading target languagéhe Internet is another
focus that the educators need to pay attentioetalse no matter how many
resources can be conveniently accessed on thadnténey still have difficulty
reading target language on the Internet (Huang62R0ng & Chuo, 2002; Kung,
2005; Tseng, 2008; Soon et al, 2004; Stepp-Gre1d2). In order to come up with
pedagogical suggestions for educators to help teles design better Internet-based
instructions for their courses as well as helpé&hers deal with the difficulties of
reading English on the Internet and take advanbadigternet resources or their
English learning, L2 learners’ perceptions of regdon the Internet should not be

underscored.



To recapitulate, people’s reading habits have megjgtand positively influenced
by the exponential growth of diversified formatsanithentic English-dense
information displayed on the Internet and the pi@viause of the Internet. Even
though it is generally agreed that people’s readigtes have changed along with the
implementation of brand-new technologies, how Taiese EFL learners’ reading
habit change and how they perceive Internet Engéaling to foster their English

learning remain at issue. As Shen (2006) pinpoints,

“If computers have replaced the traditional litesaworld, it is noteworthy
that educators, publishers, writers, and softwargireers might cooperate
with each other to create more interesting and @coic online materials for
students based on the knowledge of students’ rgddibits and reading
behaviors.” (p.560)

Inspired by Shen’s viewpoint, the present studgrafits to investigate EFL English
majors’ Internet reading habits and perception€fuoglish educators to improve their
Internet reading performances and help them matterhese of the online English
learning resources by understanding EFL Englisforeainternet practices to

enhance their English learning.

Rationales of the Study

Based on the background of the significance ofdtling and Internet reading
in the digital age in the previous section, théorales of the present study and the
niches found from the previous studies are expodindéhe following four aspects.
Firstly, despite that the Internet provides languksgrners with access to affluent
authentic target-language information (Warschauétegley, 1998), whether
learners’ language learning can be amelioratelddgidends on their reading habits
and perceptions. EFL students are often considaokthg proper reading habits, and

reading for many of them is merely a preparatiarefcaminations (Yang, 2007).



Even if they choose to read, English would nothmgrtchoice of language (Kung,
2005; Mokhtari & Sheorey, 1994). Besides, Li (2088p mentions that the low
proficiency levels of most Taiwanese EFL learnens e attributed to their lack of
interests in and habits reading English and interéoncerning these phenomena,
several questions arise: Do EFL learners read &mghaterials on the Internet in
reality? If they dowhy, when how oftenwhat genresandwhat topicswould they
like to read?

Secondly, some research indicates that readinigshadry on education level
whether it is in printed-text reading or Interneading (Chen, 2007; Mokhtari &
Sheorey, 1994; Shen, 2006). This interesting figdirings up a question that has not
been taken into consideration in the extant literatAre there differences of Internet
reading habits and perceptions between univemnsaghimen and seniors? If so, what
are the differences?

Thirdly, as discussed previously, patterns of megatiave been reshaped by the
advent of Internet, more research on reading habitse digital age is necessary to be
further updated to eke out EFL educators’ undedstanof Taiwanese EFL learners’
uses of the Internet. However, so far, there mtingdly scant research particularly
focusing on learners’ Internet reading habits agtgptions conducted in Taiwan
(Shen, 2006) even though there is a growing bodgse#arch attempting to explore
their actual Internet reading strategies use, whedérs to “ the conscious actions that
learners take to improve their language learnidgiderson, 2003, p.3).

Finally, as to the research methodology per segstill the previous related
research is conducted using questionnaires quéwvgitawithout probing deeply into
other possibilities of reading habits and percegido fill this gap, this study adopts
interviews to qualitatively investigate EFL learsidnternet reading habits and

perceptions with the goal to delve into more insghto their English learning from



the Internet.

In conclusion, with the four rationales listed eephow Taiwanese EFL
undergraduates perceive reading English on thenetas well as how they use the
Internet to improve English learning as well asdaien horizons in their daily lives

remain to be qualitatively uncovered.

Purpose of the Study

In conformity with the motivation stated above, thepose of the present study
is threefold. The first purpose attempts to un@erdthow the rapid advancement of
the Internet affects cohorts of English major fresh’s and seniors’ English reading
habits in respect to their Internet reading purppgenres, topics, frequency, variables
influencing their reading choices, and ways to iowgrreading comprehension. The
second purpose intends to probe into their pergepiof Internet reading in terms of
advantages, disadvantages, challenges, suggesiiorsdructors, and preferences of
Internet reading and printed text reading. Thepaspose is to understand if there is
any difference between university freshmen andassrin terms of their Internet
reading habits and perceptions. In doing so, medagogical suggestions can be
generated to help language educators cater foersity students of needs and help
learn to best perform during Internet reading. @lleunderstanding EFL learners’
Internet reading habits and perceptions will infdamguage educators of how to
integrate the Internet into class effectively aaslurcefully and web designers to
supply more effective Internet devices to faciétaP learners’ language learning

through the Internet.

Research Questions

Grounded upon the purposes stated above, the tstugly intends to answer



the following research questions.

1. What Internet reading habits do EFL undergraduates?

2.  What perceptions do EFL undergraduates have faling&nglish on the
Internet?

3.  What are the differences between freshmen andrsanieerms of their Internet

reading habits and perceptions?

Significance of the Study

This study is significant for the following: futuresearch, language educators,
and language learners. To begin with, given thextetlis scant research on examining
EFL learners’ Internet reading habits and percegt&pecifically for English learning,
this study will be beneficial, through its qualitet methodology, to fill this hiatus and
to enrich the exiting literature in regard to tediary students’ Internet reading habits
and perceptions.

Secondly, as far as the language educator is coedeas Kymes (2005) states,
“only when educators truly understand how readpps@ach Internet reading
materials and hypertexts, how critical judgmentsraade online, and what strategies
are routinely used by them will educators be ablentow what needs to teach for
better reading in online environments” (p.499).Wéel in this point, the findings of
this study can directly contribute invaluable ifggyinto how exactly Taiwanese
university students read on the Internet to thecatius. With these insights, the
educators can teach the students to equip thensseltle successful and effective
Internet reading skills so as to cope with readimtis electronically-bombarded
information age.

Lastly, as for EFL learners, through the teachefsed instructional guidelines

for Internet reading stemming from the understatihtheir Internet reading habits



and perceptions, they will become more adept arhet reading processes and
cultivate more skills to make effective use of int resources for English learning

and further their autonomous learning.

Definition of Terms
Four main terms used throughout this study arenddfas follows for better
understanding of the specific scope of this study.
(1) Reading
The definition ofreadingvaries from people to people and depending on the
scope of each research and study. Nuttall (1978)etaeadingas the recognition
of words we meet in print and the learning of spegand pronunciation. Some
people think thateadingequals information reception, others deem thsttauld
involve the occurrence of thinking, and still otheonsider it as an activity
demanding long time to read an article or a texiaig), 2003). However, reading
does not happen without the reader’s intentiondNAiall (1978) proposes,
“reading is not only a linguistic exercise but atsbengagement to get meaning
out of a text for some purposes, such as obtaifaicig, ideas, enjoyment, and
feelings of community” (p.3-4). To be specific, Bré and Temperley (1978) even
classify the following reasons that second languagmers may need or want to
read:
® to obtain information for some purpose or becausaxe curious about
some topic
® to obtain instructions on how to perform some taslour work or daily life
® to keep in touch with friends by correspondencmamderstand business
letters

® to know when or where something will take placevbat is available
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® to know what is happening or what has happenetefasted in

newspapers, magazines, reports)

® for enjoyment or excitement

(Rivers and Temperley, 1978, p.187)

To better understand EFL undergraduates’ Inteesading habits in the broad
perspective of reading, this study adopts the Rie@d Temperley’s definition of
reading. In brief, reading does not merely occuemheaders read long articles and
texts, but when readers read any types of readatgmals.

(2) Internet reading

The definition ofinternet readingcan interchange witbnline reading(Coiro &
Dobler, 2007; Leu, 2007hypertext readingAltun, 2000, 2003; Konishi, 2003),
e-reading(Chang, 2003), andeb-reading Sutherland-Smith). In this studyternet
readingcorresponds to the termnline reading used by Leu (2007) to differentiate
from offline readingthat simply requires readers to read informatiora®ingle
screen without being situated within social praggidexts, and contexts that need
online reading act. Therefore, Internet readingimes readers to obtain information
from the open networked system of the Internetii\lll, with the reading defined
above, Internet reading in this study refers talimgany forms of digital English
documents that can be obtained through the Intesneh as multimedia, emails,
e-newsletters, e-zines, e-novels, e-books, netesalure, journal articles, online
information, sales, sports, bulletin board syst&®BS), chat room postings, and so
forth.

(3) Internet reading habits

Reading habithave been defined as a combined preferencesdayppies of

reading materials read, the topics of reading nmaserthe volume of reading

completed on a daily or weekly basis, the frequearay the amount of time devoted
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to each type of reading, the sources of reading@mnadd, the factors influencing the
selection of reading materials, the occasionsdading, and the motives for reading,
the availability of reading areas, and the actigsna the acquisition of reading
materials (Chen, 2007; Dimitrijevic & Gunton, 19¥arim & Hasan, 2007; Kaur &
Thiyagarajah, 1999; Kung, 2005; Mokhtari & SheorE394; Pandian, 2000; Shaikh,
2004; Shen, 2006). However, consistent with theaes questions of this study, the
respects ofnternet reading habitencompasseith this study are as follows: purposes
of reading English materials on the Internet, gerned topics of IEMs usually read,
frequency of reading on the Internet, factors aiifecselections of IEMs, and ways to
improve comprehension in reading on the Internet.
(4) Internet reading perception

Founded on several research (Altun, 2001, 2003jL&avyman-Hager, 1997;
Huang, 2006; Kung & Chuo, 2002; Kung, 2005; Sor@20seng, 2006, 2008),
Internet reading perceptiois investigated respecting disadvantages anddiffes,
advantages of reading Internet English materiaffgrdnces and preferences of
reading Internet materials and printed materiald, fuggestions to instructors who
would like to integrate Internet English readintpicourses.

Following several definitions of the key terms, thext chapter starts with a
theoretical framework by introducing Internet reaglin terms of its nature and its
differences from printed-text reading. Besidesgvaht research on learners’ Internet

reading habits and learners’ perceptions of Inter@ading in L2 is reviewed.
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CHAPTER TWO
LITERATURE REVIEW

This chapter encompasses four sections. The &c$iom reports the theoretical
background by the introduction of the Internet regdincluding its impact on
reading, its advantages and disadvantages, aodntparison with paper-based
reading. The second section presents previous Eapiesearch on language
learners’ paper reading habits and Internet realadts. The third reviews previous
research on language learners’ perceptions ariddes towards paper reading and

Internet reading. The last section concludes tiisle/chapter with a summary.

The Nature of Internet Reading: Features, Disadvardges, and Advantages

As discussed previously, it is the feature of noedir hypertext that distinguishes
the Internet reading from offline reading or screemding. Therefore, it is essential to
introduce the nature of the Internet reading basethe attribution of the hypertext.
Hypertext is characterized by two features: nomliitg and multimedia. The first
feature is its non-sequential text and structugawoized to allow readers or users to
freely explore banks of nonlinear information thgbua myriad of hyperlinks which
are usually indicated by a keywords set in undediblue type, and meanwhile take
their own control of these dynamic hyperlinks tmstouct their personal pathways in
this open-wide system (Altun, 2000; Son, 1998). ilddally, Sutherland-Smith
(2002) claimed that hyperlinks enable online readerinstantly jump from a text to a
footnote or reference, to an online dictionaryatpicture or a movie, to another
language, another country, or even outer spacepdssbilities of hyperlinks seem
so limitless and enticing that all types of infotina seem just a click away. This
particular feature not only lends itself to variagers of information processing but
also distinguishes itself from traditional printect reading.

The second feature, based on Altun’s (2000) coneefitat hypertext is
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interactive, digitized, and displayed in variousnis accompanied by hypermedia or
multimedia with movie clips, audio, video, animatj@nd graphical files, which
allow users or readers to be exposed to variousdts of information-dense contexts.
Hypermedia, according to Beatty (2003), involveilng only two types of media
(e.g.text + soundor text + photographswhile multimedia tends to feature several
media types simultaneously. In brief, hypertexdnselectronically presented text
connected to other sites throughout the World Wil in a variety of forms, so it is
available in every language and on every topic image every time to everyone.

Nevertheless, Hanson-Smith (2003) proposed thatlhbtternet reading
materials are accompanied with multimedia or hyplksl Instead, she viewed
Internet-based materials as of three types: (2)repositories, (2) electronically
mediated texts, and (3) computer-mediated commtiaica(henceforth, CMCs). Text
repositories, in conformity with Son’s (2003) teaihnon-hypertext, are online
materials virtually replicating the format of papeaterials, with the addition of
hyperlinked references and search capabilitiesy &he often comfortably read by
being downloaded and printed out. Electronicallydrated texts are created and
edited by authors, both amateur and professiooatheir own purposes, whether
informational, emotive, or propagandistic. Theseusnents are characterized by
hypermedia and linking, so they are supposed tehe online. CMCs, native to
electronic media, offer interactive authentic laage on blogs, BBS, electronic lists,
e-mail, chat rooms, instant messaging, and so bithacan present their own
perplexities for the reader.

All'in all, with the features of nonlinearity anduttimedia embedded in the
Internet, McPherson (2005) listed how the Intetreet impacted students’ reading

respectively as follows.
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Internet’s impacts on reading

(1) A nonlinear hypertext environment places greatenated on a reader’s
shot-term memory.
(2) Hypertext encourages student control over and esrgagt with content.
(3) Students report being more engaged with contenthwindtiple presentation
modes (e.g., reading, viewing, and listening) ocionultaneously.
(4) Internet-based learning activities make readingyatyle for students, foster
use of critical reading skills, and promote readingncy.
(5) The Internet provides authentic reading matertads, in turn, encourage
students to read more.
(6) Reading is contextualized in multimedia environrse(j. 60)
In addition to these Internet’s impacts on readiigPherson (2005) further outlined
the following disadvantages and advantages thenett®rings to readers.
Disadvantages
® Readers sometimes get lost and waste time navigétenlinks.
® Advertising can be distracting and have ethicallicagions.
® \Webpage design often parallels information texicttires, making it
difficult for young readers to read.
® Readability of Webquests and linked websites isrofhore difficult than
students’ independent reading ability. (p. 60)
Advantages
® Multimedia can increase the readability of textahepages.
® \Webquests often link to authentic reading mateaals deal with essential
guestions.
® Students are motivated to read online materials.

® |t exposes students to information text structures.
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® Materials can be incorporated into a home liteq@ogram. (p. 60)

As seen from the nature of Internet reading reviealgove, reading on the
Internet seems more complicated than reading mt prithat online reading does
demand readers to be more critical and interattivape with hyperlinks embedded
in hypertexts and to enhance their online readorgprehension by making good use
of existing Internet resources. To better undedstaow complex the online reading
processing is, the differences between the twoimgadodes are explicated in the

next section.

Differences between Internet Reading and Printed ¢ Reading

Given that this study aims to delve into EFL leashperceptions on paper
reading and Internet reading, the differences betmieternet reading and paper
reading needs to be addressed. The discrepaneiés/ated into two dimensions: (1)
reading behaviors and (2) additional skills andtstgies demanded to facilitate online
reading.

With respect to reading behaviors, Hanson-Smitld32@laborately compared
different reading behaviors between reading priméts and reading Internet-based
materials such as electronic media and CMCs asagfsph in Table 2-1. Table 2-1
clearly shows that instead of turning pages fagdinand static information displayed
in books, online readers need to scroll down weiepdor the rest of the reading
content, decide whether to click the embedded hipyasrfor multiple forms of
further information and references, and have mocesses to communicate with
other online users through asynchronous BBS andiamar synchronous discussion

groups.
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Table 2-1 Comparison of Print Reading and Electréteéading

Reading Paper Print Text

s Reading Electronic Medig

A

Reading CMCs

(1) Single or multiple
columns

(1) Scrolling multiple
columns and/or frames

\°2

(1) Single scrolling
column, but interlaced,
undefined threads, and
possible simultaneous
audio, video, and
multiple chats in
several windows

(2) lllustrations

(2) Embedded or linked
graphics, animations,
sound files, movies

(2) Embedded or linked
media

(3) Footnotes, appendices
references

(4) Limited functions for
footnotes and
references

5,(3) Links to other pages,
other portions of the
text or other Websites,
both embedded in the
text and in frames,
headers, and footers

(4) Multiple functions for
hyperlinks, (e.g.,
illustration or example),
for mode-change, (e.q.,
survey or shopping
cart), and for advertisin
and so on

(3) Links

(4) Multiple functions for
hyperlinks, perhaps
fewer than in Web pages

(5) Static advertising

(5) Commercial distracter®) Animated

advertisements,
pop-unders and
pop-overs, buttons,
scrolling banners, etc.
May have commercial
distracters, depending
on the malil service
provider; spam

2 This table is excerpted from Hanson-Smith artiBleading Electronically: Challenges and
Responses to the Reading Puzzle in Technologi€allyanced Environments, which can be accessed
through:http://www.readingmatrix.com/articles/hanson-smith/
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Different reading formats demand different readskijs and strategies.
Consequently completely relying on the L2 tradiibpaper reading skills such as
skimming and scanning cannot suffice for the susfocéénternet reading. It involves
even more perplexed cognitive processing in wheelriers’ learning literacy is
remolded with the rapid advancement of technol@gth this concern, Leu (2007)
advocatedNew Literacies Perspectivés accentuate the prerequisite skills needed to
read on the Internet. Leu (2007) defines the neaxacies of online reading

comprehension as:

“the skills, strategies, and dispositions necesdarguccessfully use and
adapt to the rapidly changing information and conmication technologies
and contexts that continuously emerge in our ward influence all areas of
our personal and professional lives. These newalties allow us to use the
Internet and other ICT to identify important quess, locate information,
analyze the usefulness of that information, symbesformation to answer
those questions, and then communicate the answetbérs.”(Leu, 2007,
p.10)

Viewed in this light, reading on the Internet regsinot only L2 learners’ command
of the target language but also web literacy imteof finding, scanning, digesting,
and storing Internet information.

Aside from the new literacies perspectives, SugmeHSmith (2002) also
recommended additional eight techniques that aress#tated to teach students to
read web-based texts. Students should be guidgdio(dse the “snatch-and-grab”
reading approach, meaning that readers should sksoan text to identify keywords
or phrases and grab the demanded text. This metnptiasizes the broad nature of
searching and the desire to obtain a great deabtérial in a limited time frame. (2)
To focus on refining keyword searches narrow tlopsf their search to find
information more efficiently. (3) To follow cleaearch guidelines and purposes to

help overcome their deficiency of technical andk tagentation skills. This technique,
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in line with Hammond’s proposition (1993), can patmthe use of available
information, prevents passive browsing, and inasdke possibility of making
well-motivated choices when searching for informat{cited in Picchio & Blason,
2003, p.88). (4) To use the “chunking” techniquaearch for online information by
breaking down a complex topic into manageable chuikis technique can
encourage students with poor search or organizatgkills to perceive a problem
from other perspectives rather than head-on alssig@ed topics. (5) To overcome
frustration with technology, especially when thsuiés they click on do not live up to
their expectations. Hence, it is vital for teachterbelp students develop a range of
strategies to tackle traditional unmet reading jgtézhs in the online reading
environment. (6) To employ preset lists of shodautbookmarks to reliable websites
and hints for them to effectively organize thestdi of useful website addresses. (7)
To limit the number of links to lessen their confus accordingly to help them
refocus on keywords, questions, or tasks. (8) Ti@wally evaluate nontextual features
such as images, graphics, or any multimedia comperie assist them to discern
credible and reliable visual elements. To boosiestis’ ability to assess online
information, this technique can be further integdatvith Fellog’s (2000) and Kirk’s
(1996) six criteria for students to evaluate a websauthorship, publishing body,
point of view or bias, referral to other sourcew] aurrency of the information (cited
in Picchio & Blason, 2003, p.89).

To sum up, as Sutherland-Smith (2002) pointedexdn though, compared to
paper texts, the Internet indeed provides studantsh more opportunities to enrich
and expand concepts of literacy, to what extentrite¥net technology can advantage
them remains dependent on how teachers help theamiza their online reading

skills.
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Research on Reading Habits

To date, there is a paucity of research with speaiid exact reference to
investigating L2 learners’ Internet reading haligderring to reading frequency,
reading attitudes, reading preferences, readinggses, reading sources, amount of
reading time, and factors influencing reading csi@s a result, this section initially
reviews several empirical studies on L2 learnexatiing habits to glean a general
snapshot of their reading phenomena. Finally, st\atudies which are specifically
delved into Internet users’ reading habits aretoeghveil research niches.
Studies on L2 Learners’ Reading Habits

Several studies ha